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What is Primary Vocabulary Box?

Primary Vocabulary Box is a resource book of supplementary
activities for the teaching of vocabulary to younger learners
(6-12 years approximately), containing photocopiable
worksheets. By ‘vocabulary’ we mean that we are more
interested in the meaning and recognition of words
themselves than in their function as part of sentence structure,
which we feel would be more rightly defined as grammar.

The book is appropriate for beginner and pre-intermediate
level pupils and covers most of the vocabulary found in
courses of these levels and the Cambridge Young Learners

Tests (UCLES).

The book includes 72 photocopiable games and activities
from 10 to 60 minutes’ duration, complete with teacher’s
notes and extension activities for further language practice.
is divided info six sections: three sections of more complex
extended activity types grouped according to pupils’ levels
and ages, a section of vocabulary checklists, a section of
wordsearches and a section of crosswords.

t

The intention here is to provide enjoyable activities which will
make both teaching and learning fun, while exploiting
younger children’s innate capacity to assimilate new
information. To this end, the book adopts a non-technical
approach and aims to be accessible to native and non-native
teachers of English. While there is a selection of activities
appropriate to different teaching and learning styles {visual,
audio and bodily-kinaesthetic), the emphasis in most of them
is on developing reading and writing skills for younger pupils
and consolidating lexical knowledge in older ones.

The activities are of different lengths, ranging from ten-minute
vocabulary checklists through to ‘make and do’ activities that
may occupy the greater part of the lesson. There are task-
based activities, where pupils use English as the vehicle to
find the answer to a task or problem without necessarily
thinking consciously about the language they are using. This
challenge can be highly stimulating for the younger learner.
Emphasis has been placed upon the use of puzzles and
games, quite simply because they are fun to do. Apart from
linguistically-based puzzles and games, cognitive puzzles

have also been included. These are especially useful in that
they combine language skills with mathematical reasoning,
thus exploiting both left and right hemispheres of the brain
and making the learning process more complete.

Some of the activities incorporate an element of competition
which can be highly motivating for younger learners as it
leads them to use vocabulary more enthusiastically, and
increases their desire to do so correctly.

The material encourages the fomentation of learnerraining,
stimulating deductive reasoning and classification skills. This
manifests itself in a variety of activities which variously
encourage autonomy, cooperation and social skills which are
so important for the development of younger learners.

Who is Primary Vocabulary Box for?
Age range

The book has been divided into three levels within the
6-12-year age range. Within each level we have tried to
bear in mind the specific needs of each age group. The
needs of those six-year olds who cannot yet read or write
confidently contrast sharply with those of 11-12-year olds
who need a more challenging type of activity. For each
activity, we suggest the age range for which it is suitable.
However, these ages are intended only as a guide, as
children’s capacity to do any particular activity will depend
largely on their first language, cultural background and the
length of time they have been learning English. In all cases,
teachers are the best judges of their pupils’ ability fo carry
out an activity successfully, irrespective of their age. The time
it takes to do an activity will also vary with the age and
ability of the pupils. The amount of time we recommend for
each activity should be taken to be the most that a class at the
younger age range would need.

Level

We have organised the activities in Primary Vocabulary Box
into three levels. This is infended as a guide to the language
abilities pupils will need in order to do the activities. These
levels do not refer to any wider EFL standards.



Introduction

Level Section Approximate age Skills Focus
1 Starting off | 6-8 Minimal or no writing skills Oral or pictographic
Controlled communication presentation and reproduction
of vocabulary
Basic word recognition
2 Movingon | 9-10 Limited reading and Understanding and
writing skills identifying words
Conrolled communication Initial matching and grouping
3 Flying high 11-12 Intermediate reading and Cognitive recognition and
writing skills competent use of vocabulary
Freer communication

When to use Primary Vocabulary Box

The activities can be used as extra material fo back up @
coursebook. We suggest they should be used for revision and
reinforcement, rather than as an introductory presentation of
new vocabulary. The activities are ideal for teachers who
work without  coursebook. They can be used on those days
when it is nota good idea to start a new topic: the day before
a bank holiday, days of high absenteeism due to bouts of
illness or extra-curricular activities, etc. They are useful for
teachers who have to stand in when the class teacher is
absent.

Using Primary Vocabulary Box - tips
for teachers

The following suggestions are based on our own experience
in the classroom. They are by no means definitive and aim
simply to give a few teaching ideas to less experienced
teachers.

Preparation

* The most important thing with any kind of task is to make
sure that the pupils have been well prepared beforehand,
that they know all the words they will need and that they
understand the object of the exercise. Equipping your
pupils properly with the necessary linguistic tools to
enable them to carry out a task successfully will ensure
that it is a challenging and enjoyable one for all. Without
the necessary preparation, learners may have a negative
learning experience, which will cause them fo lose
confidence and become frustrated with an activity that,
quite simply, they have not got the capacity to do.

* Before starting any activity, demonstrate it. For pairwork
activities, choose an individual pupil to help you. Do the

10

first question of the pairwork task with the pupil for the
class to get the idea.

*  When you divide the class into pairs or groups, point to
each pupil and say, e.g. A-B, A-B, A-B, so they are in no
doubt as to what their role is. Try to give simple clear
instructions in English. Say, e.g. As ask the question and
Bs answer the question: A-B, A-B, A-B. Then Bs ask the
question and As answer the question: B-A, B-A, B-A.

¢ Always bring a few extra photocopies of the worksheet to
avoid tears if any children do it wrong and want to start
again.

Classroom dynamics

* Try to move around the classroom while explaining or
doing the activities, circulating among your pupils. In this
way you project an air of confidence, of being in
command and of being more accessible to pupils. Moving
around the classroom also enables you more effectively to
supervise and monitor pupils who may need more
attention at times. Movement in the classroom tends to
hold pupils’ attention better and makes the class more
lively and dynamic.

* In the same way that it is a good idea for teachers to move
around, it is also advisable to move the pupils around
occasionally. By periodically changing seating
arrangements, you can help group dynamics and break
up potentially disruptive groups. For example, weaker
pupils could be put next to stronger ones, and more
hardworking pupils next to disruptive ones. Pupils might
benefit from working with children they may not usually
associate with.

* When forming pairs or groups, we suggest that, whenever
possible, pupils just move their chairs. For groupwork,

Y




they can bring their chairs around one or two tables,
allowing them an easy environment for discussion and
written production. For pairwork, they can position their
two chairs to face each other. This allows a more realistic
eyeto-eye communication situation. This change of seating
prepares them for the oral work they are about to begin.

* Certfain activities in this book can be used to divide the
class into random pairs in a more dynamic way. Give
pupils a card and ask them to move around the classroom
to find their partner. The activities that lend themselves to
this are: 1.2 Snappy clothes, 1.6 On the farm, 1.11
Happy families and 1.12 Animal stickers.

Noise

¢ Some activities, especially those that involve pupils
speaking and moving around in the classroom, will
generate a lot of excitement. In the book we use the
symbol below to indicate this type of activity. When
children are excited, they tend to be very noisy and may
even lapse into their first language to talk about or discuss
some aspect of the activity. Although it can be difficult to
get used to at first, noise in the classroom is tolerable if it is
related directly to the activity and is an expression of
interest or enthusiasm for the task in hand. Regardless of
which language they use, if
children are sufficiently stimulated ~ \ |
by an activity to want to talk about =

it, then this can only be interpreted A \

as a positive response. You must )
ensure, however, that only English
is used for the completion of %\\\
specific communication tasks.

* Encourage pupils to use their own resources to fry to solve
a task. Try to guide pupils towards finding the right
answers, rather than supplying them yourself, even if this
means allowing them to make mistakes. Making mistakes
is a vital part of the learning process, so when pupils are
asked to invent their own senfences, stories, efc. we
should not expect these to be perfect. Sometimes accuracy

must be forfeited for the sake of creativity and enthusiastic
participation.

\

Teaching and learning

* While recognising that their language input may
sometimes be limited, we feel that ‘make and do’ activities
are particularly valid for the younger age groups. They
adopt a holistic approach to learning, rather than focusing
purely on vocabulary acquisition. By this we mean that
cerfain creative aspects of some of the activities, e.g.
colouring in, cutting out, folding paper and sticking,

develop fine motor skills and thus incorporate cross-
curricular aspects of learning. These activities foment the
enjoyment of language learning, thereby making it more
memorable. Children also have something concrete to
take home and keep, to show their parents or to display.
Teachers can choose to do this sort of activity to coincide
with holidays, treats, etc. or as part of a bigger project
(seasons, time, nature, etc.).

Many of the extension activities include ideas for fast
finishers. These can be given to those pupils who need an
extra task to keep them occupied while the rest of the class
finish the main activity. In activities where it is necessary fo
prepare material, these pupils can be kept busy helping
the teacher with cutting out, collecting in and cleaning up.

Try fo avoid the immediate repetition of an activity simply
because it has worked well in class and your pupils have
enjoyed it. If you do this, the novelty will quickly wear off
and children will become bored. Save it for a later
occasion and they will come back to it with fresh
enthusiasm.

Competition

* An element of competition can make many children try

harder. However, while a competition can be a good
incentive for an otherwise lazy pupil, it can sometimes be
demotivating for a less able but ordinarily hardworking one.
Before playing a competitive game, it may be useful fo
explain to children that this is only a means of learning.
Although they may not win the game, all pupils are ‘winners’
if they know more English at the end than they knew at the
beginning. Help pupils to see that when they play a game
they can practise and learn more English, so they each win a
prize, and that prize is knowledge. Nonetheless, it is always
a good idea to balance competitions with other activities to
be able to reward or praise individuals according to their
needs and performances.

Competitions can also lead to a lot of noise and
overenthusiasm in the classroom. Any discipline problems
can, however, be curbed by keeping a running total of
points on the board and deducting points for shouting out
the answer or rowdiness.

Display

* Pupils find it extremely motivating to have their work

displayed and will generally strive to produce work to the
best of their ability if they know it is going to be seen by
others. So try to arrange to display pupils’ work around
the classroom or school whenever passible.

11



Introduction

Portfolios

12

As parents and carers are taking a growing interest in
their children’s learning, making personal folders is the
perfect way for pupils to take their work home so they can
show off what they have learnt in their English lessons. The
completed worksheets in Primary Vocabulary Box are
ideal for including in such a personalised portfolio.

Storage of material

* To make the flashcards more afiractive and appealing to
younger learners, it is a good idea to enlarge them, colour
them in and laminate them with protective adhesive plastic.
In this way you will always have them ready for future use.

* In the same way, it is a good idea to photocopy different
sefs of the same game onto different coloured card and
laminate them with adhesive plastic. These can then be
stored for easy retrieval at short notice at a later date.

Caroline Nixon and Michael Tomlinson, Murcia 2003
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STARTING OFF

ACTIVITY TYPE
whole class listening game

VOCABULARY
FpCus

parts of the body: head,
knee, toes, arm, hand,
fingers, foot, Hair, eye, ear,
mouth, shoulders, teeth, leg,
nose

EVEL

—
"

HGE BANGE
6-8

SHILLS
listening, reading

TiMAE
20 minutes [to play twice)

MATERIALE

two copies of the Teacher’s
baseboard, a copy of one
Pupils’ Bingo board per pupil
(there are ten boards on the
worksheet), three paper
squares or a pencil per pupil,
scissors (optional)

14

Body Bingo

Before class

The worksheet consists of one Teacher's baseboard and ten Pupils’ Bingo boards. The Teacher’s
baseboard consists of 15 boxes (3 x 5). Each Pupils’ Bingo board has three boxes.

Make two photocopies of the Teacher’s baseboard, each on different coloured paper or card.
Leave one sheet intact as the baseboard, and cut the other one up into individual pieces and
keep these safely in a small bag or envelope.

Make a photocopy of one Pupils’ Bingo board per pupil, cutting them into individual boards of
three boxes each. If your pupils cannot read, cut off the text from the Bingo boards. If you
prefer to use this activity for listening and reading, cut off the pictures from the Bingo boards.
Each pupil will need one board and either three paper squares to cover their boxes or a pencil
to cross them off.

In class
1 Explain any vocabulary and practise pronunciation if necessary. Give out the Bingo boards
and ask your pupils to study them for a few minutes to familiarise themselves with the words.

2 Explain that you are going to call out some words and if they have those words on their
board, they should cover them with a piece of paper, or cross them off in pencil.
Demonstrate if necessary. Explain that when they have covered all three parts on their
board they must call out Bingo! and say the words back to you to check.

3 Start the game by saying Eyes down and gesture by bending your head fo look at the
Teacher's baseboard. Your pupils now have the cue which signals the start of the game.
They should be looking at their boards and paying attention.

4 Mix up your bag or envelope of words. Take the first one out and read it aloud twice. Place
it on the corresponding part of your baseboard and continue in this way.

Be careful that pupils do not see the Teacher’s baseboard in its written form, as this is
primarily a listening activity.

-

The winner must say the words aloud for you to check on your baseboard. Check the
pronunciation.

Option
Give the winner of the game the Teacher’s baseboard and word cards to call out for the class to
play again.



Body Bingo

Teacher’s baseboard

T head | knee | toes | am | hand |
fingers foot hair eye ear
mouth | shoulders | teeth leg nose
upils Bingobourss
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STARTING OFF

N

)

AETIVITY TYPE
individual ‘make and do’,

small group matching card
game (Snap) "

YOLABULARY
FOEUS

clothes: shorts, T-shirt, shirt,
dress, trousers, skirt, shoes,
socks, jeans, coat

LEVEL
1

AGE RAMGE
6-8

SHILLS
listening, speaking, reading
(optional)

TimE
45 minutes

Mavenisls

an enlarged copy of the
Snappy clothes worksheset,
one copy of the Snappy
clothes worksheet per pupil,
crayons, card, scissors, glue

16

Snappy clothes

Before class

Make an enlarged copy of the Snappy clothes worksheet, colour the pictures and cut them into
flashcards. Make one copy of the Snappy clothes worksheet for each pupil. To save time, you
can photocopy the worksheets onto white card. If your pupils cannot read, blank out the text
with correcting fluid.

In class

1 Preteach or revise singular and plural forms with articles of clothing.
Hold up the flashcard of the dress. Say Dress, it's a dress, holding up one finger. Hold up
the flashcard of the shoes. Say Shoes, they're shoes, holding up two fingers. Repeat the
procedure with the other articles of clothing in the activity. Then fest individual pupils at
random by holding up a picture to elicit the correct response, It's a skirt, They're socks, etc.
Help pupils by using the finger prompt if necessary.

2 Give pupils a copy of the worksheet. Dictate for them to colour:

1 Colour the shorts red. 6 Colour the skirt orange.
2 Colour the Tshirt green. 7 Colour the shoes brown.
3 Colour the shirt grey. 8 Colour the socks black.
4 Colour the dress pink. 9 Colour the jeans blue.

5 Colour the trousers yellow. 10 Colour the coat purple.

3 Pupils glue the sheet onto card, so that they cannot see through the paper, and then cut it
into ten playing cards.

4 Snap is played in small groups (four to six pupils). Each group will need a pack of cards
with at least four sets of cards.

Demonstrate the game to the class with yourself and a group of three pupils.

o

Take four sets of cards, shuffle them and deal the cards out between the players. The players
keep their pile of cards face down on the table.

7 Start by taking the first card off your pile of cards, turn it over face up and put it in the centre
of the table, saying It's a (dress) or They're (jeans). The player on your left does the same,
putting the card on top of yours and naming the article of clothing. If the cards match, the
first person to say Snap! takes the pile of cards and puts them at the bottom of their pile. If
the two cards are different, players continue by turning over cards in turn and putting them
down as before. The game is over when one person has all the cards {they are the winner).

8 Divide the class into small groups. Ensure each group has four sets of playing cards.

9 Circulate as they play. Encourage pupils to use English for communicating while they play,
by teaching them some essential phrases beforehand, e.g. Whose turn is if? It's my turn.

L]
Option
To save time, children could do the colouring part of the activity in a previous lesson or at home
(omit the colour dictation step).

Note
This game can be played with the card sets from 1.6 On the farm and 1.11 Happy families.
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STARTING OFF

Picture dictation

AECTIVITY TYPE
class and pairwork picture
dictation and information
transfer

VOCABULARY
Focus
transport: lorry; car, frain,
bus, plane, boat

LEVEL
1

AGE RANGE
6-8

BHiILLE
listening and speaking

30 minutes

MATERIBLE

a copy of the Picture dictation
worksheet per pupil, an
enlarged copy of the Picture
dictation worksheet, crayons,
scissors

18

Before class
Make a copy of the Picture dictation worksheet for each pupil. Also make an enlarged copy of
the Picture dictation worksheet, colour the pictures and cut them into flashcards.

1
2

Revise or pre-teach the vocabulary and structures in the activity, using the flashcards.

Give pupils a copy of the Picture dictation worksheet. Ask them to cut out the picture cards
and the baseboard with boxes numbered 1-6. For younger pupils, you may prefer to do
this before class.

Now explain the activity by example. Place your pictures on the baseboard and then
dictate to the class to describe what picture you have got in each box. The idea is for pupils
to place a picture in the right box as you dictate, e.g.

In number 1 there’s a car.

In number 2 there’s a boat.

In number 3 there’s a plane.

In number 4 there’s a train.

In number 5 there’s a lorry.

In number 6 there’s a bus.

Note

You can change the structure depending on what your class know: The car is in number 1. / In
number 1 I've gotacar. / 1 a car.

4 |Invite a pupil to place his or her pictures on the baseboard and then dictate to the rest of the
class while they place the pictures.

5 Arrange the class in pairs: A and B. As place their pictures on the baseboard in secret and
then dictate fo Bs for them to place their pictures in the right boxes. When they have
finished, they compare baseboards. They then change roles.

6 Circulate to monitor and check.

Option

With more confident pupils, you can use the same activity to practise question forms. As place
their pictures and Bs ask questions, trying to guess the position of each one, e.g. Is the car in
number 2? Yes, itis. / No, it isn't.



Picture dictation

Picture cards
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STARTING OFF

BETIVITY TV PE
small group dominoes game
as a matching @ctivity

VOCABULARY
FOCuUs

the alphabet a-z and
connected vocabulary

LEVEL
1

LGE RAMGE
6-8

reading, speaking

20-30 minutes

AATERIALS

a copy of the Alphabet
dominoes worksheet per small
group of pupils, card, glue,
scissors, an enlarged copy of
the Alphabet dominoes
worksheet

20

Alphabet dominoes

Before class

Make a copy of the Alphabet dominoes worksheet per small group and stick it onto card. Cut
this up into 26 dominoes. If your pupils cannot read, cut off the words. Make one enlarged
copy of the set of dominoes and cut up the 26 pictures to make flashcards.

In class
1 Revise or preteach the alphabet.

a Pupils listen and repeat the letters from a to z affer you.

b Play a quick game. Ask a pupil to say the letter a. The pupil next to him or her says the
letter b. Continue by going round the class asking them to say all the letters of the
alphabet in turn. If you wish, you can make it competitive by eliminating pupils who do
not say the correct letter.

¢ Take a section of the alphabet, and say the letters in sequence, missing one out,

e.g.c d, e f h, i j k I Pupils must identify the missing letter fo score a point.

2 Practise the connected vocabulary. Hold up the flashcard of the apple and say A is for ...
o elicit apple. Continue by going through all the pictures in the pack of Alphabet
dominoes.

W

Arrange the class in small groups working around a table.

4 Explain the rules. This can be done by example with one small group. Shuffle the dominoes
and divide them between the pupils, face up. The player who has the domino with the letter
a places it in the middle of the table.

5 The player to the left of the dealer starts. He or she puts a card next o the card on the table
[either before or after). It must match the letter with a picture which starts with this letter
(a - apple, or zebra - z).

6 The player on his or her left continues, and repeats the process. If any one player cannot put
a domino down, it is the next player’s turn.

7 The first person to play all his or her dominoes is the winner. The others continue playing.
When all the dominoes have been played, they should form a closed circuit. If pupils do not
have a closed circuit at the end of the game, they should look for the mistake.

Circulate to monitor and check.

Extension

Divide the class into teams of three to four pupils. Choose a letter and write it on the board. Ask
pupils to give you as many words as they can that begin with this letter. You can give them a
point for each correct word.
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STARTING OFF

Where’s the hanana?

BEYIVITY TYPE
individual identification game

VOCABULARY
FOCus

fruit: banana, aEp/e, pear,
orange, strawberry, grapes
prepositions: on, in, under
colours

BHILLE

reading, listening, speaking

GERRE
40 minutes

ABATERIBLE

one copy of the Where's the
banana? worksheet per pupil,
six enlarged copies of the fruit
pictures, crayons

22

Before class
Make one copy of the Where's the banana? worksheet for each pupil. Make six enlarged
copies of the fruit pictures, to use as Hlashcards.

In class
1 Draw the following on the board and ask questions about them, to pre-each or revise the
vocabulary: chair, sun, cloud, tree, table, teapot.

2 Revise the prepositions using the following drill.
a Use your left hand as the base, and with your right hand illustrate the prepositions.
on: place your flat right hand on your clenched left hand
in: place two fingers from your right hand in your clenched left hand
under: place your flat right hand under your clenched left hand
b Ask your pupils to stand up and place their hands in the right position, according to
your instructions: on, in or under.

3 Practise the fruit vocabulary using enlarged flashcards of the fruit used in the activity. Ask
the questions What's this? What are these? to elicit the answers It's {an apple). They're
(grapes).

4 Give out the worksheets and ask pupils to colour the fruit as you dictate:

Colour the apple red and green.
Colour the banana yellow.
Colour the strawberry red.
Colour the orange orange.
Colour the pear green.

Colour the grapes purple.

5 Ask pupils to find the fruit in the picnic picture. Once they find each fruit item, they should
colour it the same colour as the individual fruit picture, i.e. they should colour the apple red
and green, etc.

6 Circulate to monitor and help.

7 Ask pupils questions and answers to correct, and to check comprehension. Say Where's the
pear? to elicit It's on the teapot, etc.

8 Pupils can ask and answer questions in pairs using the structure above: Where's the ... ?
It's in/on the ...

Key

banana: under the chair  apple: under the tree
strawberry: on the table

pear: on the teapot

orange: in the sun grapes: in the cloud



Where’s the banana?

Listen and colour.

banana

pear

orange

grapes

Find and colour the fruit.
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STARTING OFF

ACTIVITY TYBRE
individual ‘make and do’,
small group mgfching card
game

VOCABULARY
FoLus

farm animals: cow, bull, hen,
chick, donkey, goat, duck,
sheep, horse, dog

s¥iLLe
listening, speaking, reading
(optional)

TiHE
50 minutes

MABTERIALS

two enlarged copies of the
On the farm worksheet, one
copy of the On the farm
worksheet per pupil, crayons,
card, scissors, glue

24

”ihe nrm

Before class

Make two enlarged copies of the On the farm worksheet, colour the pictures and cut them into
flashcards. Make one copy of the On the farm worksheet for each pupil. To save time, you can
photocopy the worksheets onto white card. If your pupils cannot read, blank out the text with
correcting fluid.

In class

1 Preteach or revise singular and plural forms with farm animals.
Hold up a cow flashcard. Say Cow, it’s a cow, holding up one finger. Hold up two cow
flashcards. Say, Cows, they’re cows, holding up two fingers. Repeat the procedure with the
other animals in the activity. Pay special attention to the plural form of sheep (sheep). Then
test individual pupils at random by holding up flashcards to elicit the correct response: It's a
sheep, They're bulls, etc. Help pupils by using the finger prompt if necessary.

2 Give pupils a copy of the worksheet. Dictate for them to colour the animals:
I Colour the cow brown. 6 Colour the goat grey.
2 Colour the sheep yellow. 7 Colour the dog black and white.

3 Colour the donkey grey. 8 Colour the horse brown.
4 Colour the bull black. 9 Colour the hen red.
5 Colour the chick yellow. 10 Colour the duck orange.

3 Pupils glue the sheet onto card, so that they cannot see through the paper, and then cut it
into ten playing cards.

4 Demonstrate the game fo the class with a group of four pupils. Using a big table or the
floor, spread your two sets of flashcards out, face down.

5 In turn, pupils turn over two cards, one at a time, to find a matching pair. They should name
each animal as they turn the card over, saying s a ...

6 Ifthe two upturned cards do not match, the pupil turns them face down again in their original
position and the next pupil continues in the same way. When pupils find a pair, they must
say the sentence: They're ... They can then keep the pair of cards and have another go.

7 They continue until no cards are left on the table. The winner is the pupil with the most pairs.

Divide the class into small groups. Each group will need two sets of playing cards.

9 Circulate as they play. Encourage pupils to use English for communicating while they play,
by teaching them essential phrases beforehand, e.g. Whose turn is it? It’s my turn. How
many pairs have you got? You're the winner.

L]
Option
To save time, children could do the colouring part of the activity in a previous lesson or at home
{omit the colour dictation step).

*

Note
This game can be played with the card sets from 1.2 Snappy clothes and 1.11 Happy families.
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STARTING OFF

BETIVETY TYPE
individua! ‘make and do’ and
matching

Focus
the sky: day, m'éhr, the sun, a
cloud, the moon, a star, light,

SHILLS
listening, speaking, reading
(word recognition)

kil 1
60 minutes

MATERIALS

one copy of the Sky mobile
worksheet per pupil, a piece
of card {A4) per pupil,
crayons (light blue, dark blue,
yellow and grey), scissors,
glue, clear sticky tape,
thread, string

26

Sky mobile

Before class
Make one copy of the Sky mobile worksheet and cut two lengths of thread (approximately
45 cm) and one length of siring for each pupil. Make a sky mobile to take into class.

In cdass

Pre-teach or revise the vocabulary in the activity, drawing simple pictures on the board. Ask
What colour’s the sky/the sun/the moon? to elicit a collective response. Repeat with a cloud
and a star, checking the correct use of articles. Explain light and dark by holding up different
shades of the same colour crayon and switching the light on and off. Ask individual pupils Is
it dark at night? Is it light at night? Repeat the questions with during the day. Ask What
colour’s the sky at night? to elicit Dark blue. Repeat with during the day to elicit Light blue.
With more competent pupils, you can ask When can we see the sun/the moon/stars/clouds?
to elicit (Af] night and (During the} day.

Hold up the sky mobile that you have previously made and tell your pupils that they are
going to make one.

Give pupils a copy of the worksheet. Say Colour the clouds grey. Colour the stars yellow.
Colour the sun yellow. Colour the moon yellow. Draw pupils’ attention to the big circle
depicting the sky. Point fo one semi-circle and ask them if it is day or night and wait for the
collective response. Say Colour day light blue and colour night dark blue, pointing to the
different parts of the circle in turn.

Demonstrate by example. Pupils roughly cut out the big circle (day and night) and stick it
onto card before proceeding to cut around the broken line.

Pupils then cut out the small circles, following the cut lines. While they are doing this, pierce
holes in the points marked on the big circles with a sharp instrument (e.g. the point of
scissors or a compass). Do not allow your pupils to attempt to do this, as they will probably
cut themselves.

Show pupils that they must match the pictures in the small circles to the pictures and words
in the small circles and stick them back to back, so that the pictures face outwards.

Show pupils how to thread two pieces of thread through the points in the big circle so that
the ends of each piece come down through two opposite holes (across the dividing line).
Pupils then stick the ends of the thread to the small pictures with pieces of clear sticky tape,
so that the sun and the cloud hang from the day side, and the moon and the star hang from
the night side. In this way pupils can pull the pictures down, longer or shorter, depending
on whether they want to make it day or night.

Circulate as they carry out the various steps of the task to monitor and help. As pupils finish
their mobiles, thread and knot string through the centre point fo hang them up.

Display the mobiles in the classroom before giving them to pupils o take home.

g
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STARTING OFF

Wordwheel 1

ALCTIVITY TYPE
individual matching puzzle

VYOLABULARY
FoCuUs

colours: orange, red, grey,
green, brown, '?:J/ue, pink,
black, yellow, purple

1

AGE BANGE

6-8

SKILLS

reading, speaking

20 minutes
MAATERIALS

a copy of the Wordwheel 1

worksheet per pupil, an
enlarged copy of the

wordwheel, crayons, scissors,

glue

28

Before class
Make a copy of the Wordwheel T worksheet per pupil. Prepare an enlarged copy of the
wordwheel, colouring the circles appropriately, for demonstration in ¢lass.

1 Preteach or revise the colours.

2 Give each pupil a photocopy and show them your prepared worksheet. By demonstration
ask them to do the following.
a Colour the small circles appropriately.
b Cut out the big circle.
¢ Cutthe big circle into ten different cards, using the cut lines as guides.
d Jumble up the cards.

3 Ask pupils to match the coloured circles to the colour words to form a wheel.
4 Check answers by asking pupils to read the colours out in order.

5 Ask pupils to stick their finished wordwheel into their notebooks.

You may prefer to make class sets on card and laminate them.

Extension

Have a colour quiz. Divide the class into pairs and give each pair a sheet of paper. By
demonstration on the board, ask pupils to write numbers 1-10 down the paper, leaving space
to write or colour the correct answers (depending on whether or not they can write proficiently).
Pupils write or colour the answers as you say:

Number 1 What colour’s the sky? (blue]

Number 2 What colour’s a carrof? [orange]

Number 3 What colour’s an elephanf? (grey)

Number 4 What colour's a tree? [green and brown)

Number 5 What colour’s a strawberry? {red)

Number 6 What colour’s a cloud? (whife or grey)

Number 7 What colour’s the sun? (yellow)

Number 8 What colour’s a pear? (green or yellow)

Number 9 What colour’s a panda? (black and white)

Number 10 What colour’s a monkey? (brown)

Pupils give their answer sheets to the pair on their left to correct collectively. Give one point for
each correct answer.



\\\)\\\\ I!!lﬁtll
\\\\\\ —/ \ :ll:l
~
e v ~ ' o
\\\\ é / tcwﬁ m \ lllll
L ~
NOT Y /
L Mammm TR =~ O\a .
’ - Sa~o .
R4 \\\\ a Seo 0 N
’ e S 0 N
\Wf . I ﬁOFOCﬂ \ ~. 4 % \\v/
N this Oy, SO
U4 ’ N
J /z// \\\ &m:o/z N&\ /ol i/ e \
/ N /v% ye) ) AN Pl \
/ /% * Vi \O Q\\..O /. A K
/! K O e N \
4 Q ’ //\O. - A v
K / K O.O \ .
! /0 ’ /O/. * \

,/ \\\\ // 4, %\m\h CN@»@ / \\s . S/
N R III \w \\\ /II ’
¢¢ e . O\o 3 w‘—;.k Re II/ \ss

Wordwheel 1
Cut and match.
[
=
O
.
e)

29

From Primary Vocabulary Box by C. Nixon and M. Tomlinson © Cambridge University Press 2003



STARTING OFF

ACTIVITY TYPE
individual ‘make and do’,
matching puzzle

YOCABYULARY
FoCus

adjectives: big‘i small, hot,
cold, fat, thin, wet, dry,
happy, sad, dirty, clean

LEVEL

1

AGE RAWGE
6-8

SHILLE

listening, speaking, reading
{optional)

TimE

- 50 minutes

MmaeTERIALS

an enlarged copy of the
Opposites puzzle worksheet,
a copy of the Opposites
puzzle worksheet per pupil,
crayons, card, scissors, glue,
a glass of water, a paper
towel

30

Opposites puzzle

Before class

Make an enlarged copy of the Opposites puzzle worksheet, colour the pictures and cut them
into flashcards. Make one copy of the Opposites puzzle worksheet for each pupil. If your pupils
cannot read, first erase the text with correcting fluid.

In class
1 Preteach or revise the adjectives with the flashcards or realia.
a Dip afinger in the glass of water, hold it up and say Wet, my finger’s wet. Dry your
finger on the paper towel and say Dry, my finger’s dry.
b Hold up a flashcard. Say Are the socks wet? Are the socks dry? Repeat the procedure
with the other flashcards.
¢ Stand facing the class (or ask a pupil to do so), saying Front, and turn your back on the
class, saying Back. Do this a few times and then introduce the concept of ‘opposite’.
Face the class and say Wet. Turn with your back to the class and ask What's the
opposite of ‘wet’? to elicit Dry. Test individual pupils at random by asking the question
with different adjectives that they know and with those in the activity.

2 Give pupils a copy of the worksheet. Pupils glue the sheet onto card and then cut it into
twelve puzzle pieces. They jumble up the pieces.

3 Demonstrate the puzzle to the class. Using a big table or the floor, spread your set of
flashcards out, face up. Find the opposite adjectives and match the pairs.

4 Pupils then do the puzzle individually to match their pairs of adjectives. They should repeat
each adijective as they make a pair, saying The opposite of ... is ...

5 Circulate to monitor and check.

Option

Pupils work in pairs to ask and answer questions with What's the opposite of ... ?
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STARTING OFF

ARELTIVITY TYPE
individual ‘make and do’

VOLABULARY
FOCus

toys: ball, doll, car, bike, kite,
skate

colours

LEVEL
1

AGE RANGE
6-8

SHEILLE
reading, writing

sy

E

TioA;
minutes

30

MHGTERIALS

an enlarged copy of the Toy
boxes baseboard, one copy
of each of the two Toy boxes
worksheets per pupil,
crayons, pencils, scissors,
glue

32

Toy hoxes

Before class
Make an enlarged copy of the Toy boxes baseboard, colour the pictures and cut them into
flashcards. Make a copy of each of the Toy boxes worksheets for each pupil.

In class

1 Practise or pre-teach the toy vocabulary with the flashcards or realia. Give pupils the
baseboard worksheet and say Point to the ball, Point to the skate, efc. to check that they
recognise the vocabulary. When they are more confident, ask a pupil fo give the
instructions. Continue in this way until your pupils can both recognise and reproduce
the words.

2 Pupils colour the toys as you dictate:
Colour the ball blue.
Colour the doll orange.
Colour the skate red.
Colour the kite green.
Colour the bike yellow.
Colour the car pink.

3 Pupils cut round the edge of the boxes, leaving them with one complete picture baseboard
with six boxes. :

4 Give pupils the second worksheet (Word boxes) and ask pupils to trace the words by
joining the dots. Ask them to read them aloud to practise pronunciation.

5 Pupils cut out the six word boxes.

6 Pupils glue the word boxes onto the baseboard. They must stick only along the top ('stick
here’) so that they can later lift the flaps to see the pictures below.

7 Pupils now have their toy boxes. They can be displayed in the classroom as a constant
vocabulary reminder, or taken home to show with great pride fo their parents.

Option

Omit step 2 {colour dictation). Pupils colour the toys as they wish. At the end of the activity,
divide the class into pairs to ask and answer questions. They must guess the colour of their
partner’s toys, e.g.

Is your car red? Is your car green?

Their partner can lift the flap to reveal the colour.

Set a time limit {five minutes) so that both pupils ask and answer.
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STARTING OFF

\

N

BECTIVEITY 7998
individual ‘make and do’,

small group card game

(Happy fomil%es)

YOCABYLARY
FOCUS

furniture: table, bed, chair,
picture, sofa, armchair, rug,
lamp, cupboard, shelf

LEVEL
1

AGE RANGE
6-8

SuiLLs
listening, speaking, reading
{optional)

TibhE

50 minutes

MATERIALS

one enlarged copy of the
Happy families worksheet,
one copy of the Happy
families worksheet per pupil,
crayons, card, scissors, glue

Happy families

Before cluss

Make an enlarged copy of the Happy families worksheet, colour the pictures and cut them into
Hashcards. Make one copy of the Happy families worksheet per pupil. To save time you can
photocopy the worksheets onto white card. Each game set requires four of each card. If your
pupils cannot read, first erase the text with correcting fluid.

In class
1 Preteach or revise the furniture names, using the flashcards or realia.
2 Give pupils a copy of the worksheet. Dictate for pupils to colour the cards:

1 Colour the bed green. 6 Colour the picture pink.

2 Colour the sofa yellow. 7 Colour the table brown.
3 Colour the lamp black. 8 Colour the chair grey.
4 Colour the shelf purple. 9 Colour the rug red.

10 Colour the cupboard blue.

3 Pupils glue the sheet onto card, so that they cannot see through the paper, and then cut it
info ten playing cards.

5 Colour the armchair orange.

4 Happy families is played in groups of four to six. Each group needs four sets of cards.
5 Demonstrate the game by example, with yourself and three other pupils.

6 Take the four sets of cards, shuffle them and deal them out between the players.
The players now look at their cards.

7 The aim of the game is fo collect families {four of the same card). This is done by asking
another player for cards: Have you got a/an ..., please?

8 If a player has this card, he or she must give it, saying Yes, I have. If they have not got the
card, he or she replies No, | haven’t and the next person has their turn.

9 Once a player has a set of four, he or she places it on the table.

10 The game is over when any player has no cards left (they have all been used to form
sets). The winner is the player with the most sets.

11 Divide the class into small groups. Ensure each group has four sets of playing cards.

12 Circulate as they play. Encourage pupils to use English for communicating while they play,
by teaching them some essential phrases beforehand, e.g. Whose turn is if? It's my turn.

Options

To save time, children could do the colouring part of the activity in a previous lesson or at home
{omit the colour dictation step).

The worksheets can be photocopied onto different coloured paper or card so that pupils have
to collect one furniture item of each colour to make sets of all four colours.

Note ’

This game can be played with the card sets from 1.2 Snappy clothes and 1.6 On the farm.
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STARTING OFF

ACTIVITY TYPE
individual matching activity

VOLABYLARY
Fheus

wild animals: panda,
penguin, snake, tiger,
monkey, elephant, giraffe,
lion, zebra

LEVEL
1

AGE RANGE
6-8

SHiLLE
reading

it
30 minutes

an enlarged copy of the
Animal stickers worksheet, a
copy of the Animal stickers
worksheet per pupil, card,
glue, scissors, crayons

Animal stickers

Before class

Make an enlarged copy of the Animal stickers worksheet, colour the pictures, stick the sheet
onto card, and cut out the pictures to make nine flashcards. Make a copy of the Animal stickers
worksheet for each pupil.

In class

1 Ask pupils about the animals on your flashcards. Hold up the first flashcard and ask What'’s
this? to elicit {It'’s) a ...

2 Continue asking questions about the other flashcards to practise the vocabulary.

3 Give out a copy of the worksheet to each pupil. Draw your pupils’ attention to the boxes
with the text at the foot of the page and ask them to read the information in silence. When
the class have finished reading, point to the first picture and say Is it a panda? in a
questioning fone. Repeat the process by reading out the text in other boxes until you elicit
the correct response, It's a figer.

4 When pupils understand the activity, ask them to cut out the boxes with the text and stick
them under the right pictures, individually.

Circulate to monitor and help.

Once pupils have finished, they can colour in the pictures.

7 The activity can be corrected individually by the teacher, or collectively by asking pupils to
read out the text in the correct order. Alternatively you can practise the question-answer
form, What's number 1? It's a ... What's number 82 It's o ...

Extension

In the next class, you can play a whole class or group ‘mingling’ game (depending on the size
of your class).

Pupils cut out the nine ‘stickers’ (animal pictures with words).

Divide the class into groups of five to six pupils. One pupil from each group collects all the
stickers, shuffles them and gives out nine stickers to each pupil.

Pupils then mingle and swap stickers with other pupils from their group to make a complete set
of nine again. They must ask Have you gota ... ? Can | have a ... ? and answer Here you are
or No, sorry.

Pupils only give stickers in exchange for another.
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Animal stickers
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ACTIVITY TYPE
individual letter recognition
and matching game

VYocaBRULARY
Focus

parts of the face: eye, ear,
nose, mouth

B

&

[

B

f—

HOE RANGE
6-8

GHiLLE
reading (letter recognition)

ik
40 minutes

HATERIALE

a copy of the Spell it
worksheet per pupil, crayons,
scissors, glue

STARTING OFF

Before class
Make one copy of the Spell it worksheet for each pupil.

In class

1 Preteach or revise the parts of the face, pointing to each in turn and asking What's this? to
elicit a collective response. Test individual pupils at random by saying Touch your nose,
Touch your eye, efc.

2 Give pupils a copy of the worksheet. Ask pupils to colour the letter cards at the bottom of
the page yellow, in a way that the letters can sfill be clearly seen. (This is so that the letter
cards in the finished activity can be easily differentiated from the letters on the baseboard.)
Ask pupils to cut the coloured letter cards up into individual letters.

3 Demonstrate the game to the class. Using a big table or the floor, spread a set of letters out,
face up. Find the letters that form the words next to the pictures and cover each letter of the
words with the same yellow one.

4 Pupils then play individually to match their letters to the words.

5 Circulate as they play to monitor and check. Where the wrong letters have been selected,
prompt pupils to elicit the correct selection by drawing their attention to the similarities in the
letter shapes, even asking them to trace the letter with their finger to ‘feel’ it if necessary,
rather than giving the answer.

°
Extension
Pupils can fransfer the face words to their notebooks, stick the letters onto the page and draw
the pictures next to them.
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Spell it
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STARTING OFF

Pairs of squares

Before class

Make an enlarged copy of the Pairs of squares worksheet, colour the pictures and cut them into

: Q flashcards. Make a copy of the Pairs of squares worksheet for each pupil.
3 In cass
%ﬂ ) Revise or preteach the verbs in the activity, using the flashcards. Practise the verbs by
asking pupils to play the ‘please’ game. Give ‘orders’: Jump, please. Walk, please. Run,
’ please, etc. Pupils only do or mime the action when you say please. If you say Jump, pupils

should stand still. Pupils who jump when you do not say please sit down and watch until the
next round. Speed up the instructions to catch pupils out. Continue playing until you have a

\

BETEVITY TV PE
individual matching and

colouring activity winner.

LANGUAGE FOCUS 2 Give out a copy of the worksheet to each pupil. Ask your pupils to familiarise themselves
action verbs: walk, run, swim, with the information in silence.
skip, ski, skate, dance, play 3 Draw five ‘squares’ on the board or an OHT. Draw a person on a bike (ride a bike] in the

tennis, jump, ride a bike centre of one, and ‘?" in the outer square. Write ‘jump’, ‘skip’, ‘walk’ and ‘ride a bike’ in
the centre of the others, and ‘grey’, ‘green’, ‘red’ and ‘brown’ in their outer squares.

LEVEL - : . ,
: 4 When the class have finished reading, draw their attention to the ‘squares’ on the board

and point to the picture of the person on a bike. Point to an incorrect verb and say Jump. Is
AGE BANGE that right? Give pupils the opportunity to respond, and then repeat the process with Skip.
6-8 Ask the class if this is the right solution.
ey 5 Continue this procedure until they have got the idea, and then point to the correct verb and
w%%%‘”g’ say Ride a bike. Is that right? When your class answer affirmatively, say Good and pick up
reading a brown crayon or pencil and mime colouring the outer square around the picture of the
TIME person on a bike.
30 minutes 6 Ask them to complete the worksheet individually.

7 Circulate to monitor and help.

MATERIALS

8 The activity can be corrected individually by the teacher or collectively by asking pupils to

an enlarged copy of the Pairs
g PY read out the correct combinations.

of squares worksheet, a copy
of the Pairs of squares 9 Ifthere is time at the end of the lesson, the winner from the ‘please’ game can call out

worksheet per pupil, crayons instructions to the rest of the class to play another round of the game.
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Pairs of squares

Colour the pairs.

7\ walk
X
red
rlin swim
¢
yellow pink
skip ski skate
green orange purple
dance L : .
play tennis jump
black blue grey
:@ ride a bike
brown
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BOTIVITY TYPE
small group memory game,
‘'make and do’ (optional)

YOLaBULARY
FOCUSE

kitchen: knife, fork, plate
bathroom: bath, mirror, toilet
bedroom: bed, cupboard,
shelf

living room: television,
picture, sofa

BHILLE
reading, speaking

kil 1
20 minutes

MATERIBLS

an enlarged copy of the Lexi-
mix worksheet, two copies of
the Lexi-mix worksheet per
group of four pupils, card,
crayons, glue

Lexi-mix

MOVING ON

Before cluss

Make an enlarged copy of the Lexi-mix worksheet, colour the pictures and cut them into
flashcards.

You will require one game set per four pupils. To make a game set, stick two copies of the Lexi-
mix worksheet onto card. Cut one sheet up horizontally into four baseboards and the other into
sixteen individual picture cards. Colour the pictures and cover with adhesive plastic {optional).

In dass

1 Predeach or revise the vocabulary using the flashcards.

2 Explain the game by example, with yourself as one of the players and three more pupils.

a Give each player a baseboard. Ask them to shuffle the picture cards and spread the
cards out, face down on the table.

b Pupils now take it in turns to turn over a picture card and say the word. Explain that they
must pay attention to remember where their words are. If they turn over a word which
matches one of their words, they then cover the word on their baseboard with the
picture card and turn over another card. If the word does not match, they turn it face
down again, ensuring that the other players have had a chance to see it.

¢ The next player continues in the same way.

d The first player to cover his or her baseboard completely is the winner.

3 Divide the class into groups of four and give one game set to each group.

4 Circulate to monitor and correct pronunciation. Encourage your pupils to use English for
communicating while they play, by teaching them some essential phrases beforehand,
e.g. Whose turn is if? It's my turn. I¥'s your turn.

Options

For non-readers, erase the words with correcting fluid before photocopying.

For more competent pupils, erase the pictures on one of the two copies with correcting fluid and
erase the words on the other.

Extension

Pupils can make their own game sets to keep.
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Lexi-mix

Picture cards and baseboards
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MOVING ON

\

N

pairwork ‘make and do’ and

numbers game

VOCABULARY
Focus
numbers 0-99

EvEL

N g

AGE BANGE
9-10

SHILLE
speaking, number recognition

FirE
60 minutes

MATERIBLE

an enlarged copy of the Spin
a number worksheet, a copy
of the Spin a number
worksheet per pair of pupils,
scissors, glue, card, crayons

Spin a number

Before class
Make a copy of the Spin a number worksheet for every pair of pupils. Make up a finished pair
of spinners from your enlarged copy to take into class.

7

Pre-teach or revise numbers from Oto 99. Write 13, 14, 15, 16, 17, 18 and 19 on the
board. Say Listen and repeat. Point to each number as you say it in turn for pupils to repeat
collectively. Check the pronunciation of the final t and the correct stress of thirteen in
contrast with thirty. Write 30 under 13, 40 under 14, etc. on the board and repeat the
procedure, emphasising the difference in pronunciation between the two numbers.

Write different numbers on the board and test individual pupils, saying What number’s this?
Show pupils your enlarged set of spinners and tell them that they are going to make some to
play a game.

Divide the class info pairs. Give each pair a copy of the worksheet, which they cut into two
and stick onfo card. Pupil A colours Spinner A blue and Pupil B colours Spinner B yellow.
They then cut out the spinners and stick a pencil through the hole in the middle of each.

Circulate to monitor and help.

Explain the game by demonstration with a pupil. Spin your enlarged spinners on a table or
the floor to show different combinations of numbers. Explain that the blue spinner represents
tens and the yellow spinner represents units, so if the blue spinner reads ‘3’ and the yellow
spinner reads '5’, the number is 35. If the blue spinner shows the blank (no number}, the
yellow spinner represents a single unit (1-9).

Spin the two spinners, say the number aloud and pass the spinners to your partner to have
a turn. Write a point for each correct reading on a piece of paper. Continue playing until
pupils have a clear idea of the game.

Pupils play the game. They take it in turns to spin the spinners and say the number. If they
do this correctly, they score a point. The score is kept on a piece of paper.

Set a time limit and the player with the most points at the end is the winner.

Correct readings of the numbers are allowed or disallowed mutually. If there is conflict, the
teacher is the judge.

Circulate to monitor and help.
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Spin a number

Spinner A

46 From Primary Vocabulary Box by C. Nixon

and M. Tomlinson © Cambridge University Press 2003



MOVING ON

ACTEVITY TYPE
small group dominoes game
as a matching activity

YOLABULARY
FRLyUs

house: telephone, table,
television, umbrella, house,
chair

animals: dog, cat, elephant
food: apple, ice cream,
orange

people: man, girl, boy,
woman

class objects: pencil, book,
pen, bag, ruler, computer
toys: doll, ball, kite

transport: car, plane, bike

LEVEL

AGE BANGE
9-10

SHILLS
reading, speaking

TiWE
20-30 minutes

MATERIBLS

a copy of the Picture
dominoes worksheets per
small group of pupils

Picture dominoes

Before class

Make a copy of both of the Picture dominoes worksheets on thin card for each small group. Cut
this up info 28 dominoes.

In class

1 Arrange the class in small groups working around a table.

2 Explain the rules. This can be done by example with one small group. Shuffle the dominoes
and divide them between the pupils. Turn the last domino face up and place it in the middle
of the table.

3 The player fo the left of the dealer starts. He or she puts a domino next to the one on the
table {either before or after). It must match the word or the picture, and the player must say
this word.

4 The player on his or her left continues, and repeats the process. If any one player cannot put
a domino down, it is the next player’s turn.

5 Encourage pupils to use English for communicating while they play by teaching or revising
some essential phrases beforehand, e.g. Whose turn is if? It's my turn. How do you
pronounce ... ? Can you repeat thaf? You're the winner.

6 The first person to play all his or her dominoes is the winner. The others continue playing
while the winner supervises. When all the dominoes have been played, they should form a
closed circuit. If pupils do not have a closed circuit at the end of the game, they should look
for the mistake.

7 Circulate fo monitor and check.
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telephone

. TELEPHONE

television

. TELEVISION

_________________________

_________________________

umbrella

- UMBRELLA

48

Picture dominoes |

comp uter

. COMPUTER

lce cream

| ICE CREAM

doll

DOLL

___________________________________________________

book

BOOK

__________________________________________________

girl

GIRL

_________________________

--------------------------------------------------
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Picture dominoes

_________________________

orange

ORANGE

_________________________________________________

__________________________________________________

elephant

ELEPHANT

__________________________________________________

ruler

RULER

--------------------------------------------------
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MOVING ON

Picture broken words

BECTIVITY TYPE
individual vocabulary
matching and colouring
activity

VYOLABDLARY
FoLUs

colours

basic nouns

M|

N

AGE RANGE
9-10

GHILLE

reading, writing

i

20 minutes

ARTERIBLE

a copy of the Picture broken
words worksheet per pupil,
crayons

50

Make a copy of the Picture broken words worksheet for each pupil.

Revise or preteach the necessary colours and vocabulary (see key below for the list of
words).

2 Give each pupil a copy of the Picture broken words worksheet.

3 Explain the task by example on the board. Write:
‘br
cr !
and a number of word endings (‘ge’, ‘ink’, ‘e’, ‘ow’, ‘en’, “ey’, ‘own’) each inside a box
similar to those on the worksheet.

4 Ask pupils to connect the beginning with the ending. You can suggest possible alternatives
for them to say Yes or No, e.g.
Is it brge? Is it brink? Is it bre? Is it brown?
When they get the correct answer, write the complete word on the line next to ‘br’ {"brown’)
and ‘cr’ {"crown’) and tick ‘own’.

5 Itis important for pupils to understand that the first part of the word is only a prompt and
that they must write the complete word on the line.

6 When they have completed the words, they must colour the pictures accordingly. For
example, they colour the kite white. See key.

7 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

8 When pupils have completed the task, ask them to correct it first by comparing their sheets
in small groups. Ask individual pupils to say the words as you write them on the board.

Key

white kite, brown crown, green pen, red bed, black sock, blue eye, grey key, yellow window,
pink drink, purple apple, orange bridge



Picture broken words

Write the words and colour the pictures.

Example:
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MOVING ON

ACTIVITY 1Y P2
pairwork communication
game

YoLehBiLany
(142411

clothes: Tshirt, dress, sock,
shoe, trousers *

numbers 1-10

letters a—j

.
A

o
N
&

N

LGE BANGE
9-10

SHILLS

speaking, reading

TirE

45 minutes

PAATERIALE
a copy of the Clothes maps
worksheet per pupil, an

enlarged copy of the Clothes

maps worksheet

52

Clothes maps

Before class
Make one copy of the Clothes maps worksheet for each pupil. Make an enlarged copy of the
Clothes maps worksheet.

1 Preteach or revise clothes vocabulary, letters a—j and numbers 1-10.

2 Explain the game by example, using your enlarged copy.

a Draw the five articles of clothing anywhere on the chart titled ‘My map’. It is important
that pupils draw each of these by shading the shapes exactly as in the example on the
worksheet. Clothes must not touch directly, but diagonal corners can touch. Pupils must
keep their map secret.

b The object of the game is to call out coordinates (e.g. a=5, j~10} to iry and find the
clothes on your partner’s map. Mark ticks () and crosses (X} on ‘My partner’s map’ as
your partner says Yes or No.

¢ When you think you have found an article of clothing, ask Is it a (dress)? or Are they
(trousers)? If your answer is correct, you get a point. You can, however, only ask the
question fwice. This is so that pupils do not guess answers.

d The winner is the first person to get five points {i.e. all the articles of clothing}, or the
person who has got the most points when the time has finished.

3 Divide the class into pairs and give pupils their copies of the worksheet to play the game.
Set a time limit (20-30 minutes).

4 Circulate to monitor and correct pronunciation.

Note
This game was inspired by the children’s game, Battleships.



Draw these clothes on your map.
They cannot touch.

Now find your partner’s clothes.

v ==
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Clothes maps
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MOVING ON

ACTIVITY TYRE
individual ‘make and do’,
pairwork information transfer

VYOLABBLARY
POCUS

kitchen furniture® table, chair,
sink, clock, cupboard, fridge,
window

kitchen objects: glass, cup,
knife, fork, botije
prepositions: in, nextto,
under, between

positions: fop, bottom, left,
right

food: apples, eggs

colours

LEVEL

2

LGE RAWGE
9-10

SHKELLE
speaking, listening, writing
{optional)

60 minutes

MBETERIBLE

a copy of the In the kitchen
worksheet per pupil, scissors,
crayons, an A4 sheet of
paper per pupil, glue
(optional)

34

In ihé kitchen

Before class

Make a copy of the In the kitchen worksheet for each pupil.

In class
1 Revise or pre-teach the position words and prepositions that you are going to use later in
the dictation: fop, bottom, left, right, next fo, under, in and between. Draw a rectangle
(long sides at the top and bottom) on the board. Write different letters in the corners {‘a’,
‘b’, ‘¢’ and ‘d’) and between the two letters on the long sides 'y’ and ‘Z’). Ask the class
Where’s ‘a’? to elicit Top left. Continue in the same way with b, c and d. Ask Where’s ‘y"?
to elicit Between ‘a’ and ‘b’. Continue in this way until pupils seem confident.

2 Give pupils a copy of the In the kitchen worksheet. Check that they know the words.
3 Ask pupils to draw and then colour the kitchen objects as you dictate. Say:

Draw three cups in the cupboard. Colour the cupboard yellow.
Draw two glasses next to the cups. Colour the table brown.
Draw a knife and fork next fo the sink. Colour the fridge green.
Draw a bottle under the eggs in the fridge.  Colour the clock orange.
Draw two apples in the fridge. Colour the chair red.

4 Pupils cut out the furniture. The cupboard and fridge doors fold inwards to close and open.
By demonstration, ask pupils to draw handles on the outside.

5 Give pupils a sheet of A4 paper. They should place it with the long sides top and bottom.

6 Now describe your kitchen. The idea is for pupils to position the furniture as you dictate:
Put the clock in the top left corner. Put the window in the fop right corner. Put the cupboard
between the window and the clock. Put the fridge in the bottom left corner. Put the cooker
in the bottom right corner. Put the sink next to the cooker. Put the table between the fridge
and the sink. Put the chair next to the table.

7 Check collectively by asking the class Where's the cooker? Where's the fridge? etc.
8 Invite a pupil to dictate to the rest of the class while they place the furniture.

9 Arrange the class in pairs: A and B. As make up a kitchen in secret and then dictate to Bs
for them to place the furniture in the kitchen. When they have finished, they compare
kitchens. They then change roles.

10 Circulate to monitor and check.

Extension
Pupils invent their own ‘kitchen” and stick it into their notebooks or onto paper. They then write
a description of the kitchen using the language they have practised.

Options

This activity can be done over two lessons (30 minutes each) as a longer project. Steps 1-3 can
be done in the first lesson and steps 4-10 in the second.

To do the activity in one shorter class, omit steps 1-3. To do this, pupils will need to be
proficient with prepositions.



In the kitchen
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MOVING ON

\

)

BLTIVITY TYP8
whole class TPR and
crossword

VOoLhABULALBY
FOCUS

basic adjectives: big, small,
tall, short, fat, thin, young,
old, happy, sad

EYEL

g

N

ABE RANGE
9-10

SHILLE
reading and writing

VithE
40 minutes

MATERIALS

a copy of the Active
adjectives worksheet per
pupil, prompt cards with
adjectives written on them

56

Active adjectives

Before class

Make a copy of the Active adjectives worksheet for each pupil and one set of prompt cards
with the adjectives {'big’, ‘small’, "tall’, “short’, ‘fat’, ‘thin’, ‘young’, ‘old’, ‘happy’, ‘sad’) written
on them.

Mime each of the adjectives in turn, asking your class to copy you and repeat the word.
fat: rounded bent knees, arms rounded at your sides like handles of a cup and cheeks
puffed out

thin: legs straight together, arms straight by your sides and cheeks sucked in

tall: arms straight above your head, legs straight together and on tiptoe

short: legs together and bent deeply at the knees, arms straight by your sides

big: siraight legs spread as far apart as possible, arms stretched as far apart as possible
above your head, forming a star shape

small: kneeling or squatting on the floor, curl up into a ball with your head tucked in
young: mime cradling a baby in your arms and make baby crying noises

old: mime an elderly person walking with a bent back, one hand on your back and holding
an imaginary stick with shaky hands

happy: grin widely and laugh

sad: mime crying with a downturned mouth and rub your eyes

2 Drill the above mimes as a whole class and then play a game by calling out the adjectives
as prompts which pupils mime. Go faster and faster to catch pupils out. Pupils who respond
incorrectly sit down and watch. Practise the game several times before playing to get a
winner.

3 Wiite the adjectives on the board and ask individual pupils to spell them aloud. Pupils copy
the adjectives into their notebooks.

4 Draw the following on the board
and write ‘g b i’ beside it.

5 Mime the adjective ‘big’ to elicit a verbal response.

6 Say Can you spell ‘big’? Write the word in the squares on the board as your pupils dictate it
to you, crossing out each letter of the anagram as you do.

7 Give a worksheet to each of your pupils and ask them to complete the crossword in the
same way.

8 Circulate to monitor and help.

9 Correct the crossword orally. Ask pupils to spell the adjectives as you write them on the board.

(]

Extension

Play a whole class game. Ask a pupil to come to the front of the class, read a prompt card
silently, and mime the adjective for the other pupils to guess. The pupil who guesses the
adjective can come up to the front to mime the next word.



Active adjectives
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MOVING ON

ACTIVITY TYPE
individual vocabulary
reading puzzle

YOLABULARY
FOLuUs

parts of the body: head,
shoulder, arm, hand, fingers,
face, leg, knee, foot, toes

2

9-10

reading

Tiie
20 minutes

FARTERIALS
a copy of the Puppet pieces

worksheet per pupil, scissors,
glue, crayons

58

Puppet pieces

Before class
Make a copy of the Puppet pieces worksheet for each pupil.

1 Revise or predeach the necessary parts of the body.

2 Ask pupils to stand up and play the ‘touch” game.

a You give instructions: Touch your head, Touch your left knee, Touch your right foot, Touch
your left shoulder, etc. Pupils must follow the instructions.

b Practise this several times before playing the game. Pupils who do not touch the correct
part of their body sit down and watch the other pupils. Continue until you have a
winner.

¢ The winner can then give the touch instructions for the class to play again.

3 Give out the worksheet and demonstrate the activity to the class. Explain that pupils must cut
out the body words at the bottom of the worksheet and put them in the correct boxes on the
worksheet.

4 Circulate to monitor, but ry to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

5 Once pupils have put them in the correct boxes, correct the activity collectively by drawing
a stick puppet on the board and asking pupils to label the relevant parts of the body.

6 Ask pupils to glue the words into the boxes on the worksheet.

Extension

Pupils colour the parts of the body on their worksheet. They then glue the picture into their
notebooks and write a description of the puppet, e.g.

‘He's got brown hair and green eyes. He's got a red nose and purple knees.’
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MOVING ON

ACTIVITY TYEE
individual ‘make and do’,
pairwork spelling game

VOCABULARY

[ Zo2d 1]

classroom: penf book, ruler,
eraser, teacher; computer,
schoolbag

options: food and drink {egg,
milk, apple, bgnana, yoghurt,
ice cream, chocolate|
furniture (bed, sofa, table,
mirror, picture, armchair,
bookshelf] numbers (2, 4, 8,
12, 15,13, 17)

letters of the alphabet and
spelling

LEVEL
2

LGE RANGE
9-10

SKILLE
speaking

Tishe
60 minutes

MATERIALS

an enlarged copy of The
magic pencil worksheet, a
copy of The magic pencil
worksheet per pupil, pieces of
paper, scissors, card, glue

60

The magic pendil

Before class
Make a copy of The Magic pencil worksheet for each pupil. Make up a finished magic pencil
disc from your enlarged copy, with the words for the seven items written on the back.

2

5
6

Pre4each or revise the vocabulary in the activity, using the enlarged magic pencil disc or
realia. Practise the spelling, saying How do you spell ‘teacher’? efc.

Divide the class into small groups to demonstrate how the activity works.

a Hold up your disc. Ask a group to choose a word from it and to write it down on a
piece of paper, keeping it secret from you.

b With mystical gestures and in a mysterious voice, say I've got a magic pencil. My pencil
knows the word on your piece of paper.

¢ Hold the disc up in front of you with the pictures facing your class. Ensure that the
picture of the pen is at the top.

d Ask the group to start spelling their word in silence. Pupils do not say the letters aloud,
but clap once for each letter for you to move the pencil, e.g. for book, they clap four
times, and for eraser, they clap six fimes. When they have spelt the word, they say Stop!

e With each letter they spell you are going to put the point of your pencil in different holes
around the disc from the back so that you are not looking at the pictures.

f For the first two letters, put the point of your pencil into two random holes - it does not
matter which ones at this point. When your pupils indicate the third letter, you must put
the point of the pencil in the hole that corresponds to pen.

g Continue moving the pencil from hole to hole going to the left (anti-clockwise} around the
disc, until your pupils tell you to stop. (Each word has one more letter than the previous
one.) Ask Is this the word? If they have spelt the word correctly, your pencil will be at the
right place, indicating the picture of the word they have chosen.

h The group must then show everybody the word they previously wrote on paper. If the
word is right, go on fo the next group and repeat the process. If the word is wrong, ask
the group to spell the word again, aloud this time, as you repeat the pencil movements.
Correct the mistake.

Give pupils a copy of the worksheet to make a magic pencil disc. They glue the disc onto
card and then cut it out. They make or cut holes where they have to put their pencil. They
can write the words for the items on the back of the disc, in the appropriate places.

Explain how the disc works, saying that each word has one more letter than the one before,
going fo the right (in a clockwise direction). If necessary you can write this on the board:
‘pen (3), book (4), ruler (5)', efc. Explain by demonstration that when they do the trick they
must make sure that their pencil is pointing to pen on the third letter (clap) and then they
continue going one hole to the left {anticlockwise) with each new letter.

Divide the class into pairs for pupils to practise the trick on each other. -

Circulate to monitor and help.

Option
Erase the pictures with correcting fluid before making copies of the worksheets for pupils to
make their own discs using different vocabulary groups. {See Vocabulary focus.)



The magic pencil
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MOVING ON

All change

ACTIVITY TYRE Before class
individual vocabulary spelling  Make a copy of the All change worksheet for each pupil.
puzzle
In cass
:ngf%%%%% 1 Revise or pre-teach the necessary vocabulary (see key below for the list of words).

2 Explain the task by example on the board. Draw a picture on the board of a box inside a
grid, similar to the worksheet, and say What's this? to elicit Box. Write ‘box” in the space

LEVEL next to the picture. Continue the grid underneath and draw a boy fo elicit Boy, which you

2 write in the space next to the picture. Continue with a toy to elicit Toy, which you write in the

space next to the picture.

basic nouns (sée key below)

AGE RANGE
9-10

box

GKILLE

reading, writing

PR
<\

FEE
30 minutes

boy

MABTERIALS

a copy of the All change
worksheet per pupil « Y tO g

3 Point out to pupils the progression from ‘box’ to ‘toy’, emphasising the fact that only one

’

letter changes each fime: ‘box’, ‘boy’, “toy’.
& Give each pupil a copy of the All change worksheet.

5 Ask pupils to complete the first activity on the worksheet by writing the words next fo the
pictures. Tell them that only one letter changes each time as in the example.

6 Circulate to monitor, but iry to encourage pupil avtonomy; do not tell them answers, but
rather prompt and suggest.

7 If pupils have problems, indicate that they do not necessarily need to do the puzzle from
‘hat’ to ‘jam’, but that they can also start from ‘jam” and work up, or even start in the middle
if they are sure about a picture.

8 When pupils have completed the task, ask them to correct it, first by comparing in pairs,
and then collectively.

9 Proceed with the second activity.

Key

1 hat, rat, cat, car, ear, jar, jam
2 cup, cap, map, man, men, ten, pen

Option

Divide the class into pairs. Pupils take it in turns to write the words and score a point for each
correct word. The pupil with the most words at the end of the time limit {ten minutes) is the
winner. Correct collectively. Write the words on the board for pupils to score.
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All change

Change one letter to form a new word.

jam

pen
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MOVING ON

ACTIVITY TYPE
individual, pair or small
group classification puzzle

Lexical line-up 1

Before class
Make a copy of the Lexical line-up T worksheet for each pupil, pair or small group. As a shorter
activity, you can photocopy a smaller section of Lexical line-up 1.

VOCABULARY In class
Focus 1 Draw four large circles on the board. Title them ‘Animals’, ‘Food’, ‘Body” and “Weather'.
COI,OWS' nt.;mberr.s 1-10, class 2 Ask the class to give examples of vocabulary for each lexical group. Write them in the
objects, wild ahimals, parts of .
) circles.
the body, clothes, family,
class verbs, fruit, people 3 In the circle titled ‘Animals’, write ‘sandwich’ af the bottom of the list. Ask Is this correct?
and Where is ‘sandwich? to elicit the correct response.
LEVEL 4 Draw the following example on the board.
2
bear soup back
LBE RANGE
0-10 kangaroo shoulder surny
SHILLE stomach cheese sandwich
reading . . . . . .
5 Choose a line of words (horizontal, vertical or diagonal) from the grid that are not in the
FIALE same lexical group, e.g. Bear, soup, back. Is that right?
30 minutes 6 Repeat the same procedure with another three words.
ith the th from th i
MATERIALS 7 Repeat the procedu.re with the three words from the same lexical group (Stomach, shoulc{er,
o back) and draw a line through the words. If your pupils were not able to see the connection,
a copy of the Lexical line-up 1 . .
o repeat the explanation with another example.
worksheet per pupil, pair or
small group, cards 8 Give your pupils the sheet. Ask them to do the activity. Tell them the lines can be horizontal,
vertical or diagonal.
© Correct collectively. Ask pupils to justify their answers to encourage discussion. Ask them to
Y pup ] g
suggest a fitle for each group and to offer other members for these groups.
Key
1 red, blue, green {colours) 2 ten, three, seven (numbers)
3 ruler, pencil, eraser [class objects) 4 giraffe, lion, monkey (animals)
5 head, hand, mouth (body) 6 socks, trousers, skirt (clothes)
7 mother, brother, sister {family) 8 listen, look, repeat [class verbs)
9 banana, apple, orange (fruit) 10 man, woman, boy {people)
Option

With more competent classes, you can ask pupils to make their own grids which they can give
other pupils to do. You may want to select the best of these and photocopy them for later use.

Extension

Choose five lexical groups and write different words from each one onto cards. Make enough
cards for each pupil in the class. Give pupils a card each and ask them to move around the
class finding the other members of their lexical group.
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Lexical line-up 1

Connect three words with a line. — | \_
1 2
\r&k shoe book one ten shoe
dog grey sock three eight
yellow | stop \gEen\ pen seven | pencil
3 4
ruler book red house tiger | giraffe
pencil pen cat elephant| yellow lion
eraser | seven |elephant boy eight | monkey
5 6
mouse | green | mouth T-shirt car jeans
foot hand ruler girl pink two
head man leg socks | trousers | skirt
7 8
brown shirt | father listen black five
mother | brother | sister notebook| look ear
eye four play nose run repeat
9 10
cassette | banana | jump man | woman | boy
baby apple | nine six orange | apple
jacket | orange | lemon jump shorts girl

Now write titles for the groups. Write other words for the titles.
1 Colours: yellow, brown
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MOVING ON

ALTIVITY 7Y P2
individual reading and
writing puzzle

VOCABULARY
Focus

animals (real and mythical)
the alphabet

LEVEL
2

LGE RANGE
9-10

SHILLE
reading and writing

60 minutes

MBTERIBLE

a copy of the Beastigram
worksheet and the Beastigram
template per pupil, scissors,
glue, card, crayons (optional)

66

Before class

Make a copy of the Beastigram worksheet and the Beastigram template for each pupil.

In class

1 Preteach or revise animal vocabulary in general, ensuring that you include all the words in
the activity {see the alphabet key below). Brainstorm with the class, writing the vocabulary
that will appear in the activity on the board as pupils call it out. Practise the spelling of any
tricky words. Test individual pupils, saying, e.g. How do you spell ‘whale”?

2 Ask pupils to copy the words into their notebooks in alphabetical order. Set a time limit to
do this and correct the task collectively on the board.

3 Divide the class into small groups. Ask the groups to classify the animals into groups,
writing them in circles: ‘Farm animals’, ‘Wild animals’, ‘Pets’, ‘Mythical beasts’, ‘Insects’
and 'Others’. Explain that some animals may fall into two categories, e.g. a rabbit can be
both a wild animal and a pet.

4 Give pupils a copy of the worksheet. Draw their attention to the first picture, saying What's
this? to elicit Tiger. Write ‘T’ on the board. Continue with the next picture (Horse] and repeat
the procedure until pupils have a clear idea of the task. Explain that this is a secret question
written in code for them to write out properly in their notebooks and give the answer. Pupils
then do the activity individually.

5 Circulate to monitor and help.

6 Pupils correct in pairs.

Key
This animal is the king of the beasts. It lives in Africa. What is if? (A lion.)

Extension

Give pupils a copy of the Beastigram template and ask them to make up a secret message
using these letters. Pupils write their own beastigrams in their notebooks for you to correct.
Once their messages have been corrected, pupils cut out the pictures from the template and
stick them onto card. Fast finishers can illustrate their beastigrams appropriately.

Display the finished beastigrams around the classroom for pupils to de-code each other’s
messages.

Key

ant, bat, cow, dragon, eagle, frog, goat, horse, insect, jaguar, kangaroo, llama, monkey,
newt, octopus, panda, queen bee, rabbit, snake, tiger, unicorn, vulture, whale, fox, yeti, zebra.



Beastigram

Worksheet
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MOVING ON

small group memory game

vocasulany
FoTus

shops: chemist’s, baker’s,
greengrocer’s, butcher’s
items for sale

2

AGE RANGE
9-10

EKHILLE
reading, speaking

25 minutes

MaTeniaLs

a copy of the Shopping
around worksheet per group
of four pupils, card, glue,
scissors

Before class
You will require one game set per four pupils. To make a game set, stick the Shopping around
worksheet onto card and cut it up info 24 items for sale, and four shop cards.

©

Presteach or revise the vocabulary. First brainstorm shops in general with the whole class.
Progress from this to things sold in each of the shops. If you have limited time, restrict this to
the shops used later in the game. Write the items on the board for pupils to copy into their
notebooks.

Explain the game by example, with yourself as one of the players and three more pupils.

a Place a folded shop card in front of each player. Ask them to shuffle the word cards and
to spread the cards out, face down on the table.

b Pupils now take it in turns to turn over a word card and say the word. Explain that they
must pay attention to remember where the words are. If the item is sold in their shop they
then put the word behind their shop card and turn over another card. If the word does
not match, they turn it face down again, ensuring that the other players have had a
chance to see it.

¢ The next player continues in the same way.

d The first player to collect their six shop items is the winner.

Divide the class into groups of four and give one game set to each group.

Circulate to monitor and correct pronunciation. Encourage your pupils to use English for
communicating while they play, by teaching them some essential phrases beforehand,
e.g. Whose turn is if? It's my turn. If's your turn.

Words are allowed or disallowed by group members. If there is conflict, the teacher is the
judge.

Option

Pupils can make their own game sets to keep.
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Shopping around

_____________________________________________________________________________________________________

i

Chemist’s B:\k\er’s Greengégers B)liter’s
LR

- comb bread %p@iﬁf@]ﬂ’@@gé bacon

ﬁ@@ﬁhp@ﬁ@% cakes onjons chops
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sogp sandwiches carrols hamburgers:

_____________________________________________________________________________________________________

toothbrush! ples | grapes | chicken
. shampoo | rolls | cherrles |sausages !
. medicine | @F@ sg@m’g plums | meat

.....................................................................................................
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MOVING ON

ACTIVITY TYPE

individual vocabulary reading

puzzle

FDCUs

family members

2

9-10

SHiILLE
reading, writing, speaking

TidhE
20 minutes

RBTERIALE
a copy of the Family circles
worksheet per pupil

Family circles

Before class

Make a copy of the Family circles worksheet for each pupil.

In cass
1 Draw two infersecting circles on the board and write ‘She’ at the top of one and ‘He’ at the
top of the other. Write ‘man’, ‘woman’ and ‘baby’ next to the circles.

2 Ask Man - he or she? to elicit He and write it in the ‘He’ circle. Repeat with Woman — he or
she? to elicit She and write it in the ‘She’ circle. Do the same with Baby — he or she? to elicit
that it can be either He or She, depending on its gender, and write it in the intersection. You
may like to point out that ‘baby’ is an exception when talking about people, in that we can
also say It if we don’t know the baby’s gender or name {compare pets).

3 Give out the worksheet and demonstrate the activity to the class. Explain that pupils must
put the words into the appropriate circles, depending on whether they are ‘She’, ‘He’ or
‘She or He'.

4 At this stage, do not explain vocabulary.

5 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

6 When pupils have completed the task, ask them fo correct it first by comparing their sheets
in small groups, before correcting the activity collectively. Now explain any vocabulary that
your pupils still have doubts about.

Key

She: grandmother, daughter, sister, wife, granddaughter, aunt, mum, Mrs
He: son, uncle, dad, grandfather, grandson, Mr, husband
She or he: parent, cousin, grandparent, children

7 Ask pupils to study the spelling of the words. In pairs, they test each other.

Extension

Show pupils how to make a family tree. Give them an example by drawing a limited family tree
on the board, starting with your name. Work from this to include brother, sister, mother, father,
etc. You may need to preteach step-father and step-mother. Start by writing first names, and
then under these write the titles ‘brother’, ‘sister’, ‘mother’, efc. according fo the relationship
they have to you (you can invent this information), e.g.

e

Dave Mary Pete
(father) (mather) || (uncle)
I 1
Emma. Anne
(me) (sister)

Ask pupils to make their own family tree in the same way.
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Family circles
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FLYING HIGH

Treasure island

AETIVITY TYPE
whole class TPR and
individual reading puzzle

VocaryLany
FOLYUS

right, left, up, down, towards
landmarks

LEVEL
3

AGE RANGE
11-12

SHILLS

reading, writing

Yinae
50 minutes

AATERIALS
a copy of the Treasure island
worksheet per pupil

Before class

Make a copy of the Treasure island worksheet for each pupil.

In class

1 Ask pupils to stand in lines {maximum ten pupils in a line) all facing the same way.
Demonstrating by example, drill the adverbs and prepositions in the activity. Say Look up,
Look down, Look towards the window,/door/board (put your flat hand above your eyes as
though surveying something in the distance). Make a game of the drill, repeating these
quickly, changing the order to catch pupils out. Say Turn right, making a 90° turn to the
right; repeat with Turn left. Drill left and right by repeating this while pupils turn on the spot
one way or the other, soldier-style. With each turn, all the pupils should be facing the same
direction {those that are not are eliminated). Say Three left, while pupils make a 270° turn in
three stages. Continue with other similar orders, e.g. Two right, Four left, One right, until
you have a winner. Play with the whole class again, but including all the prepositions and
adverbs in the activity and going faster and faster to catch pupils out.

2 Give each pupil a copy of the worksheet.
3 Familiarise pupils with the names of the landmarks by saying Point fo Siren’s Island, Point to
Dragon’s Rock, etc. Explain vocabulary if necessary.

4 Ask the class to read the activity in silence. Draw pupils’ attention to the first instruction,
explain how to find the first coordinate by example and ask them to mark the intersection in
pencil. Continue with the next set of instructions, pointing out that they must first write the
coordinates {letter and number) and then answer the question about the place name. Check
that pupils mark each intersection with pencil so that they can go back and check their
routes, if necessary, without having to start from the beginning.

5 When pupils have a clear idea of the task, ask them to do the activity individually.

6 Circulate to monitor, but iry to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest so that pupils go back and identify their own errors.

7 When pupils have completed the fask, ask them to correct it, first by comparing their sheets
in pairs and then collectively, writing the answers on the board.

Key

B6 Palm Beach, H6 Giant's Hole, H9 Dragon’s Rock, H4 White Cliff, 17 Bat Cave,
C9 Pirate’s Bay
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Treasvure island

Read and answer the questions. T l ﬁ r>

Start at G8. down left right
Go left five squares. Stop. Go down two squares. Stop. Where are gou? BG What can you see?
Palm Beach Go right six squares. Stop. Where are you? ____ What can you see?

Go up three squares. Stop. Where are you? ____ Look towards the sea.
What can you see? Go down five squares. Stop. Where are you? ____

What can you see? Go up three squares. Stop. Go right one square. Stop.
Where are you? ____ What can you see? Go left six squares. Stop. Go up
two squares. Stop. Where are you? ____ Your treasure is here. Where is it?
Draw the treasure on the map.

Bat
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FLYING HIGH

Word maze

BETIVITY TV pE
individual classification
puzzle

YOCARULARY
Fcus

. ‘
jobs and occupations

3

LEVEL
3

AGE paubs
11-12

BKILLS
reading, writing (optional)

45 minutes

MATERIBLE

a copy of the Word maze
worksheet per pupil, 10-20
cards with different jobs
written on them

Before cdass
Make a copy of the Word maze worksheet for each pupil. Prepare 10-20 cards with different
jobs written on them.

In class

1 Preteach or revise job and occupation vocabulary, ensuring that you include all the words
in the key (see below). Brainstorm with the class, writing the vocabulary on the board as
pupils call it out. Ask pupils to copy the words into their notebooks.

2 Play the 20 questions’ game.

a Ask a pupil to come to the front of the class and give him or her a job card (e.g.
‘doctor’). Say to the class You can ask 20 questions to discover his or her job. He or she
can answer only Yes, No or Sometimes.

b Demonstrate the question types by example, e.g.

Do you work with children? Have you got a tractor?

Do you wear a uniform? Have you got a paintbrush?
Do you work with animals? Have you got a camera?
Do you write? Are you a doctor?

¢ Pupils take it in furns to ask questions, until somebody guesses the job or the 20
questions have finished.

d The person who guesses the job comes to the front of the class and takes a card.

3 Give out the worksheet and demonstrate the activity to the class. Explain that pupils must
draw lines through the occupation words, starting at the ‘Start’ arrow and finishing at the
‘Finish’ arrow. Insist that they use pencil to be able to rub out and correct as they go along.
Demonstrate with the first three words ('vet’, ‘builder’, ‘baker’).

4 Point out fo pupils that they can go left, right, up or down, but net diagonally. They may
have to go back on themselves, so they must look at all the words.

5 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

6 They correct their sheets in pairs, and then collectively.

Key

vet, builder, baker, student, clown, nurse, pilot, painter, athlete, butcher, doctor, singer,
architect, secretary, cook, dentist, footballer, artist, farmer, mechanic, dancer, journalist, actor,
schoolgirl, engineer, driver, firefighter, teacher

Extension

Ask pupils to make their own word maze.

Before class, erase the words from the Word maze with correcting fluid, and make one copy
per group of three fo four pupils. .

Divide the class into groups and give each group a blank Word maze. Give each group a
word group [e.g. ‘parts of the body’, ‘verbs’, ‘wild animals’). They will need at least 15 words.
First they write in the vocabulary items for their word group in a wiggly route, and then they
complete the grid with other words. Set a time limit.

Groups change grids fo try and trace the route from start fo finish.
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Word maze
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FLYING HIGH

Broken words

ACTIVITY TYPR
individual vocabulary
matching activity

VYOCABULABY
FOCUs

adjectives

nouns

SHILLE
reading, writing

25 minutes

MATERIALS

a copy of the Broken words

worksheet per pupil

Before class

Make a copy of the Broken words worksheet for each pupil.

In dass

1 Revise or pre-teach the necessary adjectives and nouns (see key below for the list of words).

2 Give each pupil a copy of the Broken words worksheet.

3 Explain the task by example on the board. Write ‘W’ on the board, and a number of word
endings (e.g. ‘othes’, ‘ess’, ‘appy’, ‘et’, ‘ghurt’ and ‘ble’) each inside a box similar to those
on the worksheet.

4 Ask pupils to connect the beginning with the ending. You can suggest possible alternatives
for them to say No or Yes, e.g.

Is it ‘wothes? Is it ‘wess’? Is it ‘wappy’? Is it ‘wet?

5 When they get the correct answer, write the complete word on the line next to ‘w’ (‘wet')
and tick ‘et’.

6 ltis important for pupils to understand that the first part of the word is only a prompt and
that they must write the complete word on the line. Explain that there are two lines because
there are two different words which start with ‘w’. Continue with the procedure as above
until pupils get the second answer (‘water’).

7 Explain that one of the two words is an adjective and the other is a noun.

8 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

9 When pupils have completed the task, ask them to correct it first by comparing their sheets
in small groups. Then write the correct words on the board as pupils call them out.

Key

beautiful, beach 1 wet, water 2 dry, dress 3 tall, table 4 short, shoes 5 long, forry
6 happy, hand 7 sad, sandwich 8 young, yoghurt 9 old, octopus 10 new, number
11 clean, clothes 12 dirty, dinner

.
Extension
In pairs, pupils write five sentences using a pair of words in each, e.g.
‘Mary’s sad because she hasn't got a sandwich.’
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“Find the adjectives and the nouns.

Example:

10

11

12
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FLYING HIGH

Lexical line-up 2

ACTIVITY TYPE
individual, pair or small group
classification puzzle

VOCABULARY
FoLus

natural places, days of the
week, question words,
prepositions, food, weather,
months, seasons, furniture,
appliances

LEVEL
3

I
&
B
hoy

AWGE

SKiLLE
reading, writing

TivAE
20 minutes

AATERIALS

a copy of the Lexical line-up 2
worksheet per pupil, pair or
small group

Before cluss
Make a copy of the Lexical line-up 2 worksheet for each pupil, pair or small group. As a shorter
activity, you can photocopy a smaller section of Lexical line-up 2.

1 Draw four large circles on the board. Title them ‘Food’, ‘Occupations’, ‘Places’, ‘Materials’.
2 Ask the class to give examples of vocabulary for each topic. Write them in the circles.

3 In the circle titled ‘Places’ write ‘sandwich’ at the bottom of the list. Ask Is this correcf? and
Where is sandwich? to elicit the correct response.

4 Draw the following example on the board.

biscuit actor metal
pizza wood, post office
glass singer dactor

5 Choose a line of words (horizontal, vertical or diagonal} from the grid that are not in the
same lexical group, e.g. Biscuit, actor, metal. Is that righf?

-

Repeat the same procedure with another three words.

7 Repeat the procedure with the three words from the same lexical group (Glass, wood,
metal] and draw a line through the words. Give another example if necessary.

8 Give your pupils the worksheet. Ask them to do the activity. Tell them the lines can be
horizontal, vertical or diagonal.

9 Correct collectively. Ask pupils to justify their answers to encourage discussion. Ask them to
suggest a title for each group and fo offer other members for these groups.

Key

1 mountain, river, forest (natural places)
3 what, why, where |question words)

2 Saturday, Friday, Tuesday (days of the week]
4
5 yoghurt, cheese, eggs (foods) 6
8
10

under, behind, next to (prepositions)
sunny, windy, rainy (weather)
summer, autumn, spring (seasons)
fridge, cooker, television {appliances)

7 April, February, September (months)
9 table, chair, shelf {furniture)

Nofte

If pupils come up with alternative groupings and are capable of giving a reasonable
justification, count them as valid.

e
Option .
Erase the text using correcting fluid and make blank copies for more competent learners to
invent their own grids. Correct these before giving them fo other pupils to do.

Extension

Choose five lexical groups and write different words from each one onto cards. Make enough
cards for each pupil in the class. Give pupils a card each and ask them to move around the
class finding the other members of their lexical group.
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Lexical line-up 2

Connect three words withaline. — | \_
1 2
jungle | computer |telephone Monday | windy | Tuesday
rountat—river— forest— March | Friday | January
green snow cards Saturday | sunny [December
3 4
who before how where up under
what why where on what behind
now when after down who next to
5 6
seven milk packet hot Friday rainy
chocolate eat bottle winter windy snow
yoghurt | cheese eggs sunny cold May
7 8
April  [November| Thursday cold summer | June
February | Saturday | Sunday December| autumn | August
September| rainy windy hot spring winter
9 10
table chair shelf fridge |telephone| book
near shelf | cupboard bath cooker comic
bicycle on kite computer | skates | television

Now write titles for the groups. Write other words for the titles.
1 Natural places: lake, hil
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FLYING HIGH

Wordwheel 2

AETIVITY TYPE

individual matching puzzle

VOLABULARY
FoCus

prepositions: through, in front
of, behind, between, under,
next fo, on, in*

adverbs: up, down

LEVEL
3

AGE BANGE
11-12

1 €1 AR
reading, writing

kil 1
20-30 minutes

MATERIALS
a copy of the Wordwheel 2
worksheet per pupil

Before class
Make one copy of the Wordwheel 2 worksheet for each pupil.

In dass
1 Preteach or revise the prepositions and adverbs.
a You can use a pencil and your hand to illustrate them, e.g.
between: hold your hand up and place the pencil between two fingers
behind: hold your hand in front of you, palm towards you, and place the pencil behind it
through: hold your hand up, push the pencil between two fingers, and pull it through
from the other side, emphasising the movement
b When you have illustrated each one, drill by calling out the prepositions and adverbs
for pupils to respond with the right action.

2 Give each pupil a photocopy and tell them to cut out the circle and then cut the circle into
ten different cards, using the cut lines as guides.

«w

Ask pupils to match the illustrations to the words to form a circle.

4 Check answers by asking pupils to read the words out in order, and then asking pupils to
come out to the board and to draw a diagram for each one.

5 Ask pupils to copy the pictures and words into their notebooks.

Option
Erase the text and pictures with correcting fluid to make o template for different lexical groups,
e.g. synonyms (little/small, etc.) or antonyms (cheap/expensive, etc.).

Extension

In pairs, pupils give each other instructions to practise the words on the worksheet. Demonstrate
by example. Say to a pupil, e.g. Put the book between your desk and my desk. Put the pencil
under the chair.

81



Wordwheel 2

Cut and match.
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FLYING HIGH

Word quiz

AECTIVITY TYPE

small group game, quiz

VOLABULARY
FOGLUS

spelling, plural nouns,
opposites, neéatives, past
simple, months, numbers,
sums, colours, capital cities,
days of the week, produce

LEVEL
3

AGE BANGE
11-12

SKILLE
reading, speaking

TEHE
30 minutes

MaTERisLE

a copy of the baseboard from
3.12 The spelling gome and a
set of Word quiz cards per
small group, counters

Before class

Make a copy of one baseboard (3.12) and a copy of both of the Word quiz worksheets for
each group of four fo six pupils. Prepare sets of cards by sticking the worksheets onto card and
cutting them up into individual cards. To save time, these could be photocopied directly onto
thin card. For a shorter version, copy only one of the pages of question cards.

In class

1 Arrange the class in small groups (maximum six pupils divided into three pairs) working
around a table.

2 Explain the rules. This can be done by example.

f
9

Each pair of players has a counter which they place on ‘START'. The question cards are
placed in a pile face down on the table.

The pair with the youngest player starts.

The pair on their right takes a question card and reads it aloud (obviously not reading
the answer which is at the bottom of the card). The pair whose turn it is must answer the
question correctly in order to advance two squares on the board.

If they cannot answer it, or answer incorrectly, the pair on their left tries to answer the
question. If they are correct, they advance one square.

Once questions have been answered, the card is put at the bottom of the pile, so that it
may be repeated later in the game.

It is now the turn of the pair on the left of the first pair, and the process continues.

The winner is the pair which first reaches or is closest to ‘'HOME'. You can set a time
limit {e.g. 20 minutes).

3 Encourage pupils to use English for communicating while they play by teaching/revising
some essential phrases beforehand, e.g. Whose turn is if? It's our turn. Is that a noun? Can
you repeat thaf? You're the winner.

4 Give each group their baseboard, question cards and counters and let them play.

5 Circulafe to monitor and help.

[
Option
This can also be played as a whole class quiz game with various teams and the teacher

reading out questions from the cards and keeping the scores on the board. In this case the
baseboard is not needed.

Extension

More competent learners can make up more question cards to use in a later class.
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FLYING HIGH

ACTIVITY TYPE

individual collocations puzzle

VOCABULARY
Fodus

do, play, have and
collocations (see key below)

LEVEL
3

AGE RANGE

11-12

BHILLS

reading, writing

Tisz

20 minutes
MRETERIALS

a copy of the Word spider
worksheet per pupil

86

Word spider

Before dass
Make a copy of the Word spider worksheet for each pupil.

In class

1 Revise or preteach the necessary vocabulary (see key below for the list of words).

2 Explain the task by example on the board:

do play have

a shower
table tennis
some work

Say Do a shower? in a questioning tone of voice, to elicit the response No. Repeat with Play
a shower? to elicit the response No again. Finally say Have a shower? to elicit the response
Yes, and write ‘a shower’ in the column under ‘have’.

Repeat the process with table fennis and some work, to elicit play table tennis and do some
work. Explain that these are pre-made combinations [and, if you wish, tell them that they
can be called ‘collocations’).

W

Give each pupil a copy of the Word spider worksheet.

4 Ask pupils to complete the worksheet by writing the words in the appropriate spider,
depending upon which verb they combine with.

5 Circulate fo monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

6 When pupils have completed the task, ask them to correct it, first by comparing their sheets
in small groups, and then collectively writing the answers on the board.

Key

do: the housework, the dishes, an exercise, a project, the cooking, the shopping, your
homework, a crossword

play: the piano, volleyball, the guitar, a game, tennis, football, basketball, the violin
have: a bath, breakfast, dinner, a sandwich, a holiday, lunch, a rest, a party

Extension

In groups of three to four, pupils write sentences about each spider with their corresponding
verbs, e.g.

‘Danny did the housework yesterday.’

‘Polly plays the piano on Mondays.’

‘Harry has a rest after lunch.’

Set a time limit {ten minutes). Correct collectively. Groups read their sentences aloud for you to
write on the board.



Word spider

Put these words with the correct verb.

the housework v/ breakfast lunch

the dishes a game the shopping
the piano dinner basketball
volleyball tennis a rest

an exercise the cooking your homework
a project football the violin

a bath a sandwich a party

the quitar a holiday a crossword

the houwsework Danny 'm
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FLYING HIGH

Categories

ACTIVITY TYPE Before class

whole class word classifying ~ Make a copy of the Categories worksheet for each group of three pupils. There are two copies

game of two different cards, 1 and 2. Card 1 is easier than card 2. For each round of the game you
need a new card, so the number of photocopies depends upon how many rounds you wish to

VOCABULARY play. Each round takes four or five minutes.

Focus

clothes, class objects, in duss

animals, food and drink, foys, g Arrange the class in groups of three pupils.

school subjects, furniture, .
I 2 Explain the rules.

countries, shops, jobs . e
uniries, shops, | a Write an example card and a letter, e.g. ‘B’, on the board.

LEVEL b Ask pupils to suggest words for each category, and write the first correct suggestions in
3 the spaces provided:
AGE RANGE Clotes —
11-12 Class ohjects book

’ Animals bull
SHELLS Food and drink  biscuit
reading, speaking, writing

Tays ball
20 minutes ¢ Explain that when the first group has completed the card, they shout ‘Stop!’ and all the
other groups must stop writing. Groups swap cards with the group next to them and then

MATERIALS correct them collectively.
a copy of the Categories d Explain the scoring system: ten points for a correct answer which no other group has

worksheet per small group,

got, and five points if another group has the same answer. Points can be deducted for
cut into four

misspelling. Each group writes their score on the card.
e Tell pupils that brand names are not allowed.

3 Give each group a Categories card and write the first letter on the board. Pupils write
words beginning with this letter on their cards.

4 Set a maximum fime limit of three minutes. If in this time no group has completed the card,
give them another minute before stopping and correcting.

5 You can play several rounds by giving them more cards, and then adding up the total scores.

6 Encourage pupils to use English for communicating while they play by teaching/revising
some essential phrases beforehand, e.g. How do you spell ... ? How do you say ... in
English? Can you say ... in English? What does ... mean? You're the winners.

7 Circulate to monitor and help.

]
Extension
You can give pupils more time (ten minutes) and ask them to write as many words in each
category as time allows. They get one point for each correct word.

*
Option
You can adapt the cards by erasing the categories with correcting fluid and writing categories
which are more relevant to your own groups.
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Categories

\Score _

J CATEGORIES \ / CATEGORIES \

Write one word for each
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category with the first
letter:

Clothes

Class
objects

Animals

Food and
drink

Toys

category with the first
letter:

School
subjects

Furniture
Countries
Shops
Jobs

category with the first
letter:

Clothes

Class
objects

Animals

Food and
drink

Toys

\Score N

category with the first
letter:

School
subjects

Furniture
Countries
Shops
Jobs

CATEGORIES \

Write one word for each

Write one word for each

___________________________________________________________________________________________________

/ CATEGORIES K

Write one word for each
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FLYING HIGH

BETIVITY TYPE
individual vocabulary
reading puzzle

VacanuLARY
FoLus

simple nouns and definitions
{see key below}

LEVEL

AGE RANGE
11-12

reading, writing
30 minutes
BAATERIRLS

a copy of the Wordchain
worksheet per pupil

90

Wordchain

Before cdass
Make a copy of the Wordchain worksheet for each pupil.

In class
1 Preteach the vocabulary which pupils are not familiar with (see key below for the list of
words}.

2 Explain the task by example on the board.
Write the following definition on the board:
It has two wheels. You ride it.’
Say This is a definition. What's the word? to elicit Bike. They may need some prompting as
it is the first one. Write ‘bike’ in a box to the left of the definition. Write the following
definition underneath the first:
‘The opposite of hate/dislike.’
to elicit Like, which you write in a box to the left of the definition.
Continue with:
‘I ... in a house.’
to elicit Live, which you write in a box to the left of the definition.

3 Point out fo pupils the progression from ‘bike’, to ‘like’, to ‘live’, emphasising the fact that
only one lefter changes each time.

4 Give each pupil a copy of the Wordchain worksheet.

5 Ask pupils to complete the worksheet by writing the words next to the definitions. Tell them
that only one letter changes each time, as in the example.

6 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.

7 |f pupils have problems, indicate that they do not necessarily need to do the puzzle from
‘bank’ to ‘bald’, but that they can also start from ‘bald” and work up, or even start in the
middle if they are sure about a definition.

8 When pupils have completed the task, ask them to correct it, first by comparing their sheets
in small groups, and then collectively.

Key

bank, band, hand, land, lane, line, like, lake, cake, cage, page, pale, tale, talk, walk, wall,

well, bell, tell, tall, ball, bald

Extension

Write ‘past’ on the board. Ask your class to suggest another word by changing only one letter.
Write this underneath ‘past’ [e.g. ‘last’, ‘part’, ‘fast’}. Continue in the same way, prompting
where necessary until your class have made a collective wordchain (minimum five words).
Here are two possible wordchains: '

‘past, fast, last, lost, lose, nose, rose’

‘past, part, park, dark, bark, bars, bats, bits’

Ask the class to suggest definitions for each word. Write these on the board.



Wordchain

Write the words. Change one letter every time.

__bark | we keep money here.

A group of musicians.

It's at the end of our arm.

Not sea or air. Solid earth.

A small street.

This is sometimes on paper to help us write clearly.

The opposite of ‘hate’/‘dislike’.

A large area of water. Not sea.

Something sweet to eat on our birthday.

A pet canary’s house.

This is in a book.

Without much colour.

A traditional story.

Speak.

Move your feet to get from one place to another.

This is where we usually put pictures and posters.

The opposite of ‘badly’. T

S

This rings.

Say.

The opposite of ‘short’.

We play football with this.

__bald | Without hair.
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FLYING HIGH

ACTIVITY TYBE
individual reading, cognitive

Fabio’s timetable

Before class

Make one enlarged copy of the Fabio’s timetable worksheet and a copy of the Fabio’s

puzzle timetable worksheet for each pupil.
VYOCABULARY In dass
FOCUS 1 Give out the photocopies. Pupils do the first activity on the worksheet. Correct collectively

days of the week, school
subjects, o’clotk times

EVER

W g

AGE RANGE
11-12

SHILLS
reading for information,
writing

kil 1]
30-40 minutes

MATERIALS

an enlarged copy of the
Fabio’s timetable worksheet,
a copy of the Fabio’s
timetable worksheet per pupil

2

on the board, explaining any vocabulary they do not know. {PE is Physical Education.)

Pupils read the information in the second activity in silence, while you stick the enlarged
copy of the timetable onto the board.

When they have finished reading, draw pupils’ attention to the timetable and read the first
piece of information on the worksheet aloud. Point to the timetable and show them that the
information is organised according to days and times.

To illustrate that the information is not in progressive order, say the first sentence: Fabio’s got
English and maths every day except Tuesday, and move your finger along the first three
rows of the timetable with a questioning expression, shrugging your shoulders, or write
question marks in the spaces if you prefer. Say It's not possible and encourage pupils to
continve reading the information.

Read the second piece of information aloud. Say Aha! History at nine o’clock on Tuesdays.
Look excited and point fo ‘Tuesday 9.00" as though you have made a great discovery.
Write the information onto the fimetable.

Continue to explain by example and when you feel that pupils have got a clear idea of
what they have to do and seem confident, ask them to complete the puzzle individually.

While the class are doing the puzzle, circulate fo help and correct. Try not to give them too
much help, only prompting and suggesting.

8 Correct the activity collectively. Ask pupils to read the information back to you, point by
point, while you write it on the board. Encourage them to justify their answers.
Key
Monday Tuesday Wednesday | Thursday Friday
9.00 | Maths History Geography English Computer
studies
10.00 | Science Computer English History English
studies
11.00 | Geography French Music French French
12.00 Lunchtime
1.00 | English Art French Science Maths
2.00 | PE Art Maths Science Music
3.00 | PE Swimming Science Maths Drama
Extension

Once they have completed the timetable on the worksheet, ask pupils to write out their own
school timetable. '
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Fabio’s timetable

Write the words next to the pictures.

English drama history French maths computer studies
science PE art music geography v/

A L
163 acography 2 @
(7

7 59

F=":

&l
10 Ap

Read the information and complete Fabio's school timetable.
1 Fabio’s got English and maths every day except Tuesday.
2 He’s got history on Tuesday and Thursday mornings. History is at nine o'clock on Tuesdays.

3 He's got French before lunch on Tuesdays, Thursdays and Fridays, and after lunch on
Wednesdays.

4 He's got computer studies on Tuesday and Friday mornings. Computer studies is at nine o’clock
on Fridays.

5 He’s got four science classes a week — one is on Monday mornings and one is on Wednesday
afternoons. The other two are at one o’clock and two o'clock on Thursdays.

6 On Monday afternoons he’s got two hours of PE.
7 He’s got two hours of art on Tuesday afternoons.
8 He’s got music after English on Wednesdays, and before drama on Fridays.

9 He's got geography on Wednesday and Monday mornings. On Mondays geography is after
science, and on Wednesdays it’s at nine o’clock.

Monday Tuesday Wednesday Thursday Friday
9.00 English

10.00 Science
11.00
12.00 Lunchtime
1.00 English Maths
2.00 Maths

3.00 Swimming Drama
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FLYING HIGH

ACTIVITY TYPE
whole class matching activity,
individual writing

VYOCABULARY
FOCUS

free time: octiviify, location
and equipment

3

AGE RANGE
11-12

EHiILLS
reading, speaking, writing

TimE
30 minutes

MAABTERILLE

an enlarged copy of the Free
time worksheet, a copy of the
second activity per pupil

94

Before class
Make one enlarged copy of the Free time worksheet for your class, and cut the top section up
into eighteen cards. Make one copy of the second activity on the Free time worksheet for each

pupil.

In class

1 Preteach or revise the vocabulary if necessary.

2 Give a card to each pupil. If you have fewer than 18 pupils, give out the same number of
cards as you have pupils (make sure that they are from the same groups). If you have more
than 18 pupils, give one card to pairs of pupils.

3 Tell pupils that they must walk around and form six different groups of three members each.
Each group has a free time activity, a place where you do this activity and what you use to
do the activity.

4 Pupils mingle and form groups.

5 Circulate to monitor and correct pronunciation. Encourage your pupils to use English for
communicating while they look for their group, by teaching them some essential phrases
beforehand, e.g. Do you play ... at home? Do you use a ... fo play video games? You don't
use a ... fo windsurf.

6 Each group corrects itself, until the class are happy with the groups formed. They identify
themselves in front of the rest of the class.

7 Give pupils the second activity on the worksheet. Pupils complete this individually.

8 Correct collectively on the board. Draw attention to the correct preposition in each case
(see below).

Key

What activity? Where do you do it? | What with?
play tennis on a court with a ball and rackets
play football on a pitch with a ball and goals

go swimming

in a pool or in the sea with a swimming costume

windsurf

on a lake or on the sea with a board

play video games

at home with a TV and console

gd camping

in the country with a fent




Free time

§ play tennis (X) on a pitch § with a TV and §
: : | console :
GG - - xmommmmmmnmmmnnooosooooooo TS boooeen .
. play football { ©" Ch:ake oront withatent |
i E e sea i :
| go swimming § on a court | with a ball and i
5 : 5 rackets :
Windsurf . inapoolorin | withaballand
§ § the sea § goals §
. play video games | inthe country | withaboard |
f go camping i at home 5 with a swimming §
: : i costume i
8>< ___________________________________________________________________________________________________
Complete the table.
What activity? Where do you do it? What with?
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FLYING HIGH

ACTIVITY TYPE
small group game, spelling

VecaguLARY
FOCUS

words with problematical
spelling

LEVEL
3

AGE paubE
11-12

SHILLE
reading, speaking

TIPLE
30 minutes

MRATERIALE

a copy of The spelling game
baseboard and a set of The
spelling game word cards per
small group, dice, counters

96

The spelling game

Before class

Make a copy of both of The spelling game worksheets for each group of three to four pupils.
Prepare sets of cards by sticking the worksheet onto card and cutting it up into individual cards.
If you prefer your pupils can do this at the start of the class.

In cdlass
Revise the alphabet.

1
2
3

5
6

Nofte

Arrange the class in small groups (maximum four pupils) working around a table.

Explain the rules. This can be done by example.

Each player has a counter which they place on ‘START’ on the baseboard. The word
cards are placed in a pile face down on the table.

To start, they all roll the dice, and the player with the highest number starts.

The first player rolls the dice. The player on his or her right takes a word card and reads
it aloud. The player whose turn it is must spell this word correctly in order to advance the
number on the dice.

If they cannot spell it, or spell it incorrectly, the player on their left tries to spell the word.
If they are correct, they advance one square.

The player on the first player’s left rolls the dice and the process continues.

The winner is the first player to reach 'HOME' or the closest to ‘'HOME’ when the time
limit is up.

Encourage pupils to use English for communicating while they play by teaching/revising
some essential phrases beforehand, e.g. Whose tfurn is if? It's my turn. Is that a noun? Can
you repeat thaf? You're the winner.

Give each group their baseboard, word cards, counters and dice and let them play.

Circulate fo monitor and help.

Correct spellings are allowed or disallowed by group members. If there is conflict, the teacher
is the judge.

e
Extension
You can make your own sets of word cards to include recently acquired vocabulary or words
which give your pupils problems.



The spelling game

Word cards
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The spelling game

AT RRS A RS

e

R

SNSRI EEER

SRS

32
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FLYING HIGH

Where does it go?

AETEVITY TYPE
individual vocabulary reading
puzzle

YOCALBULARY
rocus

basic nouns and their
location/container (see key
below)

LEVEL
3

AGE BANGE
11-12

SKiLLS
reading, writing

30 minutes

MATERIBLE
a copy of the Where does it
go? worksheet per pupil

Before class
Make a copy of the Where does it go? worksheet for each pupil.

In class
1 Revise or pre-steach the necessary vocabulary (see key below for the list of words).
2 Explain the task by example.
Write the following chart on the board:
1 2
boul mik
pencil case sugar
fridge pencil
Ask What goes in a bowl? to elicit Sugar. Pupils may need some prompting as it is the first
one. Write ‘sugar’ in the second column, next to ‘bowl’. Continue with ‘pencil case’ and
‘fridge’.
3 Give each pupil a copy of the Where does it go? worksheet.
4 Point out that they must connect the places in column 1 with the things in column 2, as in the
example on the board.
5 Ask pupils to complete the worksheet by writing the words next to the places. They tick the
words in column 2 as they find where they go.
6 Circulate to monitor, but try to encourage pupil autonomy; do not tell them answers, but
rather prompt and suggest.
7 When pupils have completed the task, ask them to correct it, first by comparing their sheets
in small groups, and then collectively.
Key

bowl — sugar, envelope - letter, station - train, kitchen drawer - knife, wardrobe — clothes,
shelf — books, pencil case — eraser, tube — toothpaste, can - cola, garden — flowers,
purse — money, handbag - purse, jar - jam, packet - crisps, jug — water, garage — car
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Connect the places in column 1 with the things in column 2.

Where does it go?

2

bowl

sugar

flowers

envelope

purse

station

sugarv’

kitchen drawer

books

wardrobe

knife

shelf

car

pencil case

water

tube

train

can

money

garden

letter

purse

Crisps

eraser

handbag

jar

toothpaste

packet

clothes

lug

cola

garage

jam

100 From Primary Vocabulary Box by C. Nixon and M. Tomlinson ® Cambridge University Press 2003



Supermarket mix-up

AETIVITY TYPE

individual cognitive puzzle

VOCABULARY
FOECUS

food and supermarket
vocabulary

3

LEVEL
3

AGE RANGE
11-12

EKiLLS
reading, writing, speaking

TiME
30 minutes

AATERIALS
a copy of the Supermarket
mix-up worksheets per pupil

Before class

Make one copy of the Supermarket mix-up worksheets for each pupil.

In class

FLYING HIGH

1 Give out the photocopies. Explain customer, bag, basket, box and trolley, if necessary.
Ask pupils to read the information in silence while you copy the shopping lists from the
worksheet onto the board.

2 Draw their attention fo the lists on the board and read the first piece of information aloud.
Point to the orange juice on Mr Sharpe’s list and say Mr Sharpe bought orange juice. Did
he buy vegetables? to elicit Yes. Write ‘vegetables’ on Mr Sharpe’s list.

3 Say Two customers bought orange juice and move your finger down the other lists with a
questioning expression. Say It's not possible and continue to the next point.

4 Read the second point aloud. Say Aha! The customer with a shopping basket spent
£5.67. Look excited and point to the basket and the ‘Total’ box, as though you have made
a great discovery. Read the information aloud as you write in the total.

5 Read the third point and write the details on the board (the box belongs to Mr Burke).

6 For the information that is still unknown, say It's not possible. Pupils should understand that they
may not be able to write the information at imes, and that they need fo continue reading.

7 When pupils seem confident, ask them to complete the puzzle individuailly.

8 While the class are doing the puzzle, circulate fo help and correct. Try not to give them too
much help, only prompting and suggesting. Allow them time to work it out for themselves.

9 Pupils draw the food and drink items for each person.

10 Correct the activity collectively. Ask pupils to read the information back to you, point by
point, while you write it on the board. While doing this, talk them through the reasoning
process behind each answer.

Key
Mr Sharpe Mr Burke Mrs Maskell Mrs Wigan
(bag) {box) (trolley) (basket)
orange juice eggs fruit cheese
vegetables cornflakes eggs coffee
cornflakes tea coffee milk
tea fruit milk yoghurt
meat yoghurt orange juice meat
bread cheese vegetables bread
Total £6.78 Total £8.52 Total £7.39 Total £5.67
Extension

Divide the class into teams of four o five pupils. Ask them questions about the information on
the worksheet.and give them points for correct answers, e.g.

Who bought orange juice? Did Mr Sharpe buy any vegetables? Where did Mrs Maskell put her
shopping? How much did Mrs Wigan spend? 101



Supermarket mix-up

Last Saturday morning Mr Burke, Mr Sharpe, Mrs Wigan and Mrs Maskell went to the
supermarket to do their shopping. When they paid their bills, the shop assistants gave the food
to the wrong customers. Help them to find their shopping.

1 The two customers who bought orange juice also bought vegetables.

2 The customer with a shopping basket spent £5.67.

3 Mr Burke put his shopping in a box.

5 Mrs Maskell put her shopping in a trolley.
6 Mrs Maskell spent £7.39.

7 The twp customers who bought fruit also bought eggs.

9 Mr Burke didn’t buy any meat and Mrs Maskell didn’t buy any bread.
10 The two customers who bought yoghurt also bought cheese.
11 The customer who spent £6.78 bought meat.

12 The two customers who bought meat also bought bread.
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Supermarket mix-up

Write the information in the spaces and draw the food and drink for each customer.

Customer’s name

Mr Sharpe

Shopping list
orangeg \ice

Customer’s name

Shopping list
23gas

Total
£8.52
Customer’s name Shopping list Customer’s name Shopping list
fruit 1 _Cneese
2
3
4
5
6
e —~ e —
Total Total
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AEYIVITY TYPRE
individual self-study

VOCLABULARY
FOEUS
see Map of the book

LEVEL
2-3

AGE RAMGE
9-12

SKiLLS

listening, speaking, reading,
writing

TitAE

10 minutes

MATEBIBLSE
a copy of the Vocabulary
checklist worksheet per pupil

104

Vocabulary checklists

Before class
Make a copy of the Vocabulary checklist worksheet per pupil.

In class

1 Give your pupils the worksheet. Ask them to read the list of words on the left in silence. Say
Listen and repeat, for pupils to practise pronunciation. Repeat the procedure with all the
words in the list.

2 Ask pupils to study the list of words for five minutes. They then fold the page down the
centre and write the words in pencil next fo the pictures on the righthand side.

3 Circulate to monitor, but fry fo encourage pupil autonomy. Do not tell them answers, but
rather prompt and suggest.

4 When pupils have finished, they can either correct their own work by comparing their
answers with the correct answers on the left, or swap worksheets with their neighbour to
correct each other’s.

Note

These vocabulary checklists are intended to:

e reinforce the understanding of words in specific lexical groups

e test and practise the writing and spelling of these words

* encourage pupil autonomy through self-evaluation or peer correction.

They are not designed to be used as teacherimposed exams or tests. The idea is that they are
used as a means for pupils to measure their own knowledge. Very often pupils think they know
words, but they are not always capable of reproducing these words correctly and they should
be aware of this. The aim is fo practise and reinforce already familiar vocabulary and not to
use them as a tool to present new vocabulary.



Vocabulary checklist 1 Toys

&) &)

Look and i
read.

Fold the
page.

Write the
words.

Correct. v X

Toys

doll

ball

balloon

computer

bike

kite

skates

bricks

racket

marbles

CD
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Vocabulary checklist 2 The clussroom

Fold the Correct. v X

page.

Look and
read.

Write the
words. °

The classroom

=T per =

> el |

vggYvrvyvrveyey vy Ty vrvyvrvveey v

om ° ruler cm °

dkohcheded bt b h b Adobed t L b A A A A b

schoolbag

calculator

book

book
2 notebook 2

I‘|||| pencil sharpener

8)

LIRS Rai@inEminas [Disnstasainemines

> : e

% eraser %
T |y
‘ desk l ,

chair %
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Vocabulary checklist 3 The hody

Write the
words.

Fold the
page.

Correct. v X

D D
S
A | A

N A
[NV

a a

SR |
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Fold the
page.

Clothes
’ i\ ! frousers
m = [

W T-shirt

L= | [

Write the |
words.

Correct. v X

‘F
! dress
\\J \ \ /AN
blouse

Q{:’Q shoe %

&R \
\\1‘ shirt

q sock

coat
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Vocabulary checklist 5 Action verbs

Fold the Correct. v X

page.

lump

- shout 3 -
swim

dance
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Vocabulary checklist 6 Food and drink

Fold the |
page.

Look and g
read.

Write the
words.

Correct. v X

milk

l%‘ water

fruit juice

ice cream

butter

sugar

€99

cheese

yoghurt

bread
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Vocabulary checklist 7 Farm animals

Write the
words.

Fold the
page.

Correct. v X

rabbit

horse

sheep

goat

cow

donkey
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Vocabulary checklist 8 Wild animals

read. page.

Fold the

Correct. v X

elephant

monkey

zebra

penguin

tiger

lion

whale

seal

snake

T
A

dolphin

7 P
NEAa
, )

T
~
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Vocabulary checklist 9 In the house

Fold the
page.

Write the
words.

Correct. v X
read.

In the house

table

chair

bed
N window N
"W shelf LW
= door =
cupboard
bath

cooker

fridge

From Primary Vocabulary Box by C. Nixon and M. Tomlinson © Cambridge University Press 2003 113



Vocahulary checklist 10 In the town

Write the ¢

Fold the Correct. v X
page. words.
In the town
(===
&, .b_.l.g café
bank
school
shops
TP ’.ﬂ restaurant
a0 Bg E op
‘;gk gg hotel
oa[l™]a g
NETLEEE _ [=SHRIEK=S]-
= le Cinema AT B
R E & =5 &
o - > o - i
m FH L factory @ 1
w1l °l° o w1l °l° T
y{o)0)
park
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BCTIVITY TYPE
individual or group
wordsearch activity

YOLABULARY
FOLUS
see Map of the book

1-3

LGE RAWNGE
7-12

ERILLE
reading, writing {optional)

20 minutes
MABTERIALS

a copy of the Wordsearch
worksheet per pupil

Wordsearches

Before class
Make a copy of the Wordsearch worksheet for each pupil.

In class

1 Show them an example of a wordsearch by drawing a reduced grid on the board and
writing three words, one letter per square, in different directions: horizontally, vertically
and, if appropriate, diagonally. Now fill in the remaining squares with random letters, so
make sure that the original three words are hidden.

N

Draw their attention to your wordsearch on the board and circle the three hidden words.
3 Give your pupils a copy of the worksheet.

4 Explain that they must look for the words written or drawn under the wordsearch, and tick
them off as they find them. Set a time limit.

5 Circulate to monitor and help.

6 Once they have finished, pupils correct their sheets in pairs or small groups.

Extension

Pupils use the words in the wordsearch to make sentences according to their knowledge and
ability, e.g.

hat:

‘I's a green hat.’

‘They've got green hats.’

‘He's wearing a green hat.’

‘She wore a green hat yesterday.’

Pupils can also make their own worksheets.
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.QW\

1 Colours und numbers

Wordsearch key

Colours
w h i [r) s (y) v r p | e
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2 In the classroom
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Wordsearch key

3 Clothes
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Wordsearch key

7 Furniture
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